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THE PROFESSIONAL PREPARATION AND PERSONAL CHARACTERISTICS 
NEEDED BY JUNIOR HIGH SCHOOL PRINCIPALS
CHAPTER I
INTRODUCTION
Background and Need of Study 
As the school systems developed In America, the first 
position to be added to the teaching assignment was that of 
principal. The principal is in a unique position in the 
school system. He is in the center of a web of interrela­
tionships of persons and elements of the educational program- 
teaCher-teacher, pupil-teacher, and others with whom he 
frequently comes in contact. He is the one who is in the
strategic position to say which teachers are successful and
1
which are not. Along with the position of leadership go 
many responsibilities. A typical list of responsibilities 
appear in the Administrators Handbook for Montgomery County, 
Maryland.
I
Harold Spears, Improving the Supervision of Instruc­
tion (New York: Prentice-Hall ïnc., 195371 pl 104.
The principal is in direct control of his school.
With his teachers he formulates the program and is 
directly responsible for its supervision.
In administering his school, the principal endeavors 
to provide conditions favorable tô instruction by the 
teachers. These include regulations for passing of 
classes; length and time of intermissions; assignment 
of general rooms for use; scheduling classes; arranging 
time for assemblies, fire drills, health inspections, 
and conferences with parents.
He directs the work of the custodian and Inspects 
the building for sanitation, heating, lighting, safety, 
and general appearance. He approves promotions and 
report cards; confers with parents, teachers, children, 
and supervisors; conducts staff meetings and administers 
the instructional program of the schools.
He assigns teachers duties within the building and 
organizes and adjusts teaching loads. He orders supplies, 
teaching materials and equipment and distributes these.
He promotes community relations and approves requests 
for the use of the building for meetings of outside 
organizations. He is responsible for the discipline 
and conduct of the school.2
The administration of a school within a school system 
is an important and complex job and requires specific prepa­
ration, abilities, and personal characteristics. The rela­
tions of the principal with teachers is one of the more 
important elements in the task of providing educational 
leadership in a school. Cubberley, in discussing the prin­
cipal, makes the following statement:
In working with...teachers he will find that the 
human factors count much. His interest in professional 
problems, his energy and zeal for his work, his orderly 
habits, his businesslike attitude, his sense of humor,
--------- S-------------------- :
Ibid., p. 186.
hlB understanding and sympathy, his fine manly attitude, 
his kindliness and courtesy, his practical knowledge, 
and his ability to lead without driving— all will be 
factors of importance in his ability to inspire his 
teachers with his large vision and secure cooperation from them....3
Otto says, "The proverb, 'as is the principal, so is 
the school', has now become a truism, for whatever are the 
educational policies within a single school, they are largely 
subject to the principal's direct control."^
The junior high school had its origin near the turn of 
the century and grew out of the dissatisfaction with the 
school system as it existed at that time. This dissatisfac­
tion was a result of excessive drill, failure to provide 
for individual differences, failure to meet the social needs 
of the pupils. These conditions were causing many to leave 
school during the seventh and eighth grades. Furthermore, 
the poor articulation between the elementary and high schools 
was resulting in a large number of failures and drop-outs 
in the ninth grade. It was evident that something was 
wrong with the organization of the school system. Serious 
study of the problem began in 1892 but approximately twenty 
years passed before the junior high school appeared as the 
solution to the problem.
----------3---------------------------- ------------------------------------------
Ellwood P. Cubberley, Public School Administration 
(Boston: Houghton Mifflin Company! l9^4), p . 3bü,
4
Henry J. Otto, Elementary School Organization and 
Administration (New York: D . Appieton-Century Company, 1944), 
p".“ 344.--------
4
Since the Junior high school was created because of 
dissatisfaction with the school system as it was, it is not 
surprising that the functions assigned to the new unit of 
organization were aimed directly at the weaknesses which 
had given rise to the dissatisfaction. These functions were 
specified approximately as follows ;
1. To reduce the number of drop-outs.
2. To provide for individual differences
3. To provide more social activities
4. To relieve the over-crowded curriculum in the 
high school
5. To provide laboratory and shop work earlier
6. To reduce the number of failures in the ninth 
grade
7. To provide a better guidance program
8. To provide for the opportunity to explore 
certain fields of study
It is generally recognized that the first Junior
high school was the one organized at Berkeley, California 
5in 1910. The Junior high school movement spread rapidly 
to most areas of the United States, having its period of 
greatest growth from 1920 to 1930. The rate of increase 
slowed considerably after this period.
--------- 5------------------------------------------------------------------------
Frank Forest Bunker, Reorganization of the Public 
School System (Washington: Government Printing Ofilce, 1916),
1 Ü 3 . --------
5
The Junior high school was created to reform inher­
ent weaknesses in the 8-4 plan of organization which failed 
to recognize physical and psychological needs, and form an 
articulating segment between the two school segments already 
in existance. The Junior high school has gone through a 
period of adjustment but it is significant to note that most 
of the original objectives are still considered fundamental. 
Some of the early functions have been modified or redirected 
but none has actually changed.
The Junior high school is entering upon a critical 
period in its history. In the years immediately ahead 
is an opportunity to implement more effectively the 
philosophy and functions which gave impetus to the 
Junior high school movement four decades ago. Forward 
looking professional leadership is essential to capital­
ize fully on that opportunity
The Junior high school was established because a 
specific need was felt and with definite clear cut objec­
tives .
In recent years, some dissatisfaction has developed
with the Junior high school because, in many instances. It
has failed to perform the early function previously listed .
This failure is attributed by some authorities to the lack
of personnel trained specifically for the Junior high school.
Goff said in 1948; "if the Junior high school is to survive
as a separate educational institution, it must have a
--------5------------------------------------------------------------
William I. Gruhn and Harl R. Douglass, The Modern 
Junior High School (New York; The Ronald Press, 194?), p. 105.
6
Yspecially prepared staff....*” Gruhn called attention to 
the need for research in this field in an article written
Q
in 19^9 . In 1952j Frazier made the following statement:
A teacher prepared to teach in the best elementary 
or secondary school is not prepared to teach in the 
junior high school because the philosophy, psychology, 
and teaching methods are different.
The same is true of the principalship...Many junior 
high schools have been destroyed because the principal 
has attempted to run them as "little senior high schools. *'9
Review of Pertinent Literature 
A survey of pertinent literature revealed that rela­
tively little research has been done which would identify 
the elements of professional preparation and personal 
characteristics necessary for the success of a junior high 
school principal. Clearly defined criteria based on optimum 
professional preparation and personal characteristics, 
specifically pertaining to junior high school principals, 
have not been developed. There are three studies, however, 
which relate in part to the problem under consideration in 
the present study. Two of these pertain to secondary 
school principals and one to junior high school principals
--------7------------------------------------------------------------
Aaron Goff, "junior High School Psychosis, " Clearing 
House, XXII (May, 1948), 545.8
William T. Gruhn, "How May Professional Leadership 
Be Obtained for the Junior High School?" The Bulletin of the 
National Association of Secondary School Principals, 3ÜCX
Upril, 1949), 16Ü-1651-----------------
9C. W. Frazier, "junior High School as an Educational 
Problem," California Journal of Secondary Education, XXVII, 
(February, l982), il5•
7
in one state. In 1946 to 1948, a special committee of the
National Association of Secondary School Principals studied
the training and experience standards for secondary school
10principals in the forty-eight states.
The report of this committee was divided into the 
following parts:
1. The Personal Qualifications
2, General Education Requirements
3. Professional Preparation
4, In-Service Growth^^
The first and the third parts are the ones which are 
directly related to the present study. The personal traits 
which the committee listed as being associated with every 
successful principal are :
1. The secondary principal should be a person of 
high moral character.
2. The secondary school principal should be more 
than a citizen in name only.
3. The secondary school principal should be a 
person of sufficient maturity and judgment. 
that his leadership will be properly respected, 
sought, and followed.
 10 -----------------------
D. H. Eikenberry, Chairman, "Training and Experience 
Standards for Principals of Secondary Schools," The Bulletin 
of the National Association of Secondary School Principals, 





4. Possibly there is no characteristic of an
effective leader more important than the 
ability to worl^ in harmony with others.
5. Another trait vital to an effective leader is
a capacity for, and pleasure in, his work.
6. No principal, though having all the desirable
personal traits previously mentioned, can make 
a real contribution to secondary education 
unless he possesses a strong measure of courageand independence
The committee listed the following areas in which a 
secondary school principal should have professional prepa­
ration;
1. Philosophy of Education
2. Study of Youth and Their Needs
3. Curriculum and Methods
4. Community Life and Needs
5. Guidance
6. Professional Relationships
7. Development of American Education
8. Comparative and International Education
9. Principles of School Administration
10. Municipal Administration in Relation to public 
Education
11. Organization and Administration of American 
Education
12. Analysis of Present Day American Secondary 
Education
13. Organization and Administration of the 
Secondary School in Terms of the Meaninr 
of Democracy14. Internships13
The committee stated, "Some of these large areas may
l4be taught in single courses ; others demand several courses."
Ï2
Ibid., p. 3 0 .
13Ibid., p . 4 5 .
14
Ibid., p . 4 5 .
Schwartz used a questionnaire, a diary study, and 
made a survey of literature to develop criteria for the 
professional preparation of prospective secondary school 
principals and superintendents, but does not refer specific­
ally to junior high school principals.







THE PROGRAM OF EDUCATIONAL 
PREPARATION PROVIDES THE 
PROSPECTIVE ADMINISTRATOR 
WITH A GENERAL EDUCATION
THE PROGRAM OF EDUCATIONAL 
PREPARATION PROVIDES THE 
PROSPECTIVE ADMINISTRATOR 
WITH AN UNDERSTANDING OF THE 
SCOPE AND PURPOSE OF EDUCATION
THE PROGRAM OF EDUCATIONAL 
PREPARATION PROVIDES THE 
PROSPECTIVE ADMINISTRATOR 
WITH AN UNDERSTANDING OF THE 
ROLE OF ADMINISTRATION AND ITS 
RELATIONSHIPS TO THE ENTIRE 
SCOPE OF EDUCATION
THE PROGRAM OF EDUCATIONAL 
PREPARATION PROVIDES THE 
PROSPECTIVE ADMINISTRATOR 
WITH AN UNDERSTANDING AND 
APPRECIATION OP THE DEMOCRATIC 
PHILOSOPHY
THE PROSPECTIVE ADMINISTRATOR 
MUST HAVE DEVELOPED THE SKILLS 
OF READING, WRITING, AND 
SPEAKING
THE EDUCATIONAL PREPARATION 
PROVIDES THE PROSPECTIVE 
ADMINISTRATOR WITH AN UNDER­





THE PROGRAM OF EDUCATIONAL 
PREPARATION PROVIDES THE 
PROSPECTIVE ADMINISTRATOR 
WITH AN UNDERSTANDING OF SOCIAL 
PSYCHOLOGY AND ITS IMPLICATIONS 
TO ADMINISTRATION
THE PROGRAM OF EDUCATIONAL 
PREPARATION PROVIDES THE 
PROSPECTIVE ADMINISTRATOR 
WITH AN UNDERSTANDING OF: 
CURRICULUM AND ADMINISTRATION 
OF THE AMERICAN EDUCATIONAL 
SYSTEM, EMPLOYED PERSONNEL, 
COMMUNITY AND PUBLIC RELATIONS, 
BUSINESS AND FINANCE MANAGEMENT, 
STUDENT PERSONNEL, SCHOOL BUILD­
INGS AND GROUNDS, SCHOOL BOARDS 
AND LAY CONTROL OF EDUCATION, 
PUBLIC^SCHOOL LAW AND EVALUA­TION. ̂ 5
French, In his study of the selection and retention
of junior high school principals in Oklahoma, found that
the predominant practice in the selection of secondary
principals was to "determine the qualifications required
in terms of the quality of experience, training, and personal
characteristics to be possessed by the applicant. He
also found that many times junior high school principals
are selected for reasons other than their qualifications
17for the principalship of the junior high school.
1 5-------------- -Alfred Schwartz, "The Preparation of Educational 
Administrators" Unpublished Doctor's Dissertation, Depart­
ment of Education, University of Chicago, 1949.
16Harold K. French, "The Selection and Retention of 
Secondary School Principals in Oklahoma with Emphasis Upon 
the Junior High School," Unpublished Doctor's Dissertation, 
the University of Oklahoma, 1954, p. 63- 
17 Ibid., p. 105.
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The purpose of the present study is twofold, first 
to develop criteria Identifying what the professional prepara­
tion and personal characteristics of a junior high school 
principal should be, and thus furnishing a basis for im­
provement of standards, and second, to compare the present 
status of professional preparation of junior high school 
principals in the North Central Association of Secondary 
Schools and Colleges with the criteria derived,
The Problem
The problem chosen centers in the relationship of 
prevalent and optimum standards of preparation. It was 
twofold and posed two questions. First, what professional 
preparation and personal characteristics should a Junior 
high school principal have and how does the professional 
preparation, including legal requiremeents met for certi­
fication of junior high school principals, compare with 
criteria accepted?
Delimitation of the Problem
This study was limited to the public schools in the 
nineteen states of the North Central Association of Secondary 
Schools and Colleges and the professors of secondary educa­
tion in selected colleges and universities in Texas. The 
professors of secondary education in Texas suggested the 
items which are Included in the questionnaire. The
12
questionnaire is included in the appendix, page lM-7.
Only principals of public Junior high schools where 
the high school or schools were members of the North Central 
Association were included in this study.
Only professors of secondary education in the state 
universities belonging to the North Central Association 
were included, except in the states of Kansas and Minnesota 
where all the professors of secondary education in the state 
colleges and universities were included. In the states of 
Kansas and Minnesota, all the professors of secondary educa­
tion in the state colleges and universities, all the Junior 
high school principals, and all the superintendents were 
included in this study. This was done to get two intense 
samples for comparison with each other and with the sample 
from the North Central Association. The states of Kansas 
and Minnesota were selected because they had approximately 
the same number of Junior high school principals in school 
systems which had high schools that were members of the 
North Central Association.
This study was limited to the North Central Associa­
tion because it is an old and well established accrediting 
agency with high standards.
Only superintendents of public school systems with 
Junior high schools whose secondary school or schools were 
members of the North Central Association were included.
13
Assumptions
It was assumed that the principals of public junior 
high schools In school systems which have a secondary school 
or schools that are members of the North Central Association 
were representative of the Junior high school principal in 
the United States.
It was assumed that the professors of secondary edu­
cation in the state universities were representative of all 
the professors of secondary education in the United States.
It was assumed that the superintendents of public 
school systems which had a school or schools that were 
members of the North Central Association were representative 
of all the superintendents In the United States.
It was assumed that the professors of secondary 
education, superintendents, and junior high school prin­
cipals are authorities on the needs of junior high school 
principals for the following reasons; The professors are 
authorities because they are specialists in the theory and 
contribute most to the professional education of the Junior 
high school principals. The superintendents are authorities 
because they select the junior high school principals and 
observe him on the job. The junior high school principals 
are authorities because they have first hand experience 




Professional preparation, as used In this study, 
includes studies in subject areas In a college or school 
of education and teaching experience.
Professional education Is subject areas In a college 
or school of education.
Teaching experience includes all experience directly 
related to the instructional program.
Personal characteristics are those qualities of 
character which tend to make for the success or failure of 
a junior high school principal.
Authorities are professors of secondary education, 
superintendents, and junior high school principals.
A junior high school Is a separately organized unit, 
as to program and administration, containing any combination 
of grade seven through ten.
A junior high school principal Is the chief adminis­
trator, under the superintendent, of a junior high school.
The legal requirements for certification are those 
requirements set up by law or by state departments of edu­
cation regulations under which certificates for junior high 
school principals are Issued.
The North Central Association of Secondary Schools 
and Colleges Is an accrediting agency set up by the Insti­
tutions of higher learning and secondary schools In nineteen
â
15
states to establish and uphold certain educational standards 
in member institutions.
Sources of Data
There are six main sources of data ;
First: The Junior high school principals in the North 
Central Association who are principals of Junior high schools 
in school systems where the secondary school or schools are 
members of the North Central Association. The opinion of 
this group was secured on thirty-nine areas of professional 
education, sixty-nine personal characteristics, thirteen 
areas of teaching experience,and the status of their pro­
fessional preparation.
Second: The superintendents of schools in the North
Central Association where the secondary school or schools 
are members of the North Central Association. The opinion 
of the superintendents was obtained with reference to 
thirty-nine ares of professional education, sixty-nine 
personal characteristics, and thirteen areas of teaching 
experience.
Third : The professors of secondary education in the
state universities of the North Central Association. In 
two states, Kansas and Minnesota, the professors of second­
ary education in all of the state colleges were included in 
this group. The opinion of these prr essors was acquired 
with reference to thirty-nine areas of professional
16
education, sixty-nine personal characteristics, and thirteen 
areas of teaching experience.
Fourth: The state departments of education in the
nineteen states served by the North Central Association.
A directory of school personnel was obtained from each state 
department of education.
Fifth; The professors of secondary education in 
selected Universities and Colleges in Texas. These pro­
fessors suggested the thirty-nine areas of professional 
education, sixty-nine personal characteristics, and thirteen 
areas of teaching experience.
Sixth: Library research was used in the preparation
of portions of this study.
In preparing the questionnaire used in this study, 
a letter was written to the d eans of the schools of educa­
tion of eleven selected colleges and universities in Texas 
requesting the names of the professors of secondary educa­
tion in their schools. As a result of the letters, the 
names of forty-three professors were received. A letter 
was written to each of the professors which explained the 
type of study that was being made and asked each to suggest 
the areas in which he considered a junior high school prin­
cipal should have professional education, the personal 
characteristics which a junior high school principal should 
possess, and the teaching experience he should have when he
17
becomes a Junior high school principal. The letter Is In­
cluded In the appendix.
A preliminary form of the questionnaire was presented 
to colleagues engaged In school administration and to 
professors of education. The suggestions received were 
used to refine the Instrument, and clarify the meaning.
If there was doubt as to whether two Items were the same, 
the Item was Included In the questionnaire. The final 
questionnaire contained thirty-nine areas of professional 
education, sixty-nine questions In regard to personal 
characteristics, and thirteen areas of teaching experience.
A fourth part was added to the questionnaire which was sent 
to Junior high school principals. The fourth part pertained 
to their status of professional preparation In regard to the 
thirty-nine areas of professional education, and the thirteen 
areas of teaching experience.
A horizontal scale was derived and placed opposite 
each Item, on which the respondent Indicated his opinion of 
each Item of Professional Education and Personal Characteris­
tic using the following scale : (1) Imperative, (2) Important,
(3) Desirable, but Not Necessary, (4) Not Important, and 
(5) Undesirable, The scale was used because It gave the 
respondent a chance to register his opinion from Imperative 
to undesirable. A copy of the questionnaire Is included In 
the appendix.
18
In selecting the Junior high school principals to 
whom the questionnaire was sent, the Public School Directo­
ries were used. The name of each Junior high school prin­
cipal in each state was copied. The list of names was then 
numbered, and beginning with name number one, every other 
name was selected, except in the states of Kansas and 
Minnesota where every Junior high school principal was in­
cluded in the sample. A letter was mailed to each principal 
selected which asked him if he would participate in the 
study. Four hundred and fifty-six letters were mailed.
None of the four hundred and fifty-six to whom the letters 
were mailed refused to participate in the study. Four 
hundred and fifty-six questionnaires were mailed to Junior
high school principals and 344 were returned or 75.4 per 
18
cent.
In selecting the superintendents to whom the question­
naires were sent, the procedure was the same as that used 
for selecting the Junior high school principals. The names 
of all the superintendents of school systems which had a 
Junior high school were copied. The names were numbered 
and every other name was selected for the sample, except in 
the states of Kansas and Minnesota where every name was used. 
A letter was sent to each superintendent selected which 
asked if he would participate in the study. Letters were
------ IB —
See Table 1, page 19.
TABLE 1
NUMBER OF PRINCIPALS, SUPERINTENDENTS, AND PROFESSORS OF SECONDARY 
EDUCATION IN THE NORTH CENTRAL ASSOCIATION FROM WHICH THE SAMPLE 
WAS DRAWN: THE NUr#ER OF QUESTIONNAIRES MAILED, THE NUMBER 














Principals 912 456 50 344 75.4
Superintendents 586 288 49 201 69.8
Professors 183 168 92 138 82.4
Total 1681 912 54 683 74.9
HVD
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sent to 293 superintendents and only five of the number re­
fused to participate in the study. Questionnaires were 
mailed to 288 superintendents and 201 were returned or 69.8 
per cent.
To select the professors of secondary education for 
this study, a letter was written to the d^ean of the College 
of Education of each state university in the 19 states of 
the North Central Association of Secondary Schools and Col­
leges and in the states of Kansas and Minnesota, letters 
were written to the dean of all the state colleges. The 
letters requested the names of all the Professors of Second­
ary Education in the Colleges. There were I83 names listed. 
Letters were sent to each professor which asked him if he 
would participate in the study by filling out a questionnaire. 
Of the 183 professors, only 15 refused to participate. One 
hundred sixty-eight questionnaires were mailed and 138 
returned or 82.4 per cent.
In the states of Kansas and Minnesota, a much larger 
sample is drawn than from any other two states. This is not 
done necessarily to check the reliability of the larger 
sample, but to get two intense samples from smaller areas 
for comparison with each other and with the larger sample 
drawn from the whole North Central Association.
The questionnaire sent to the Junior high school 
principals was the same as the one mailed to the superinten­
dents and professors except in this questionnaire, the status
21
of the professional preparation of the junior high school 
principal was requested. The status of the professional 
education of the principals was requested only In the areas 
of education included In the questionnaire. The highest 
degree the principal held and the teaching experience of 
the principals In 13 areas was also requested.
Treatment of Data 
The Information gathered Is presented In twelve 
tables. These data are reported In frequency and per cent.
On the basis of response to each Item, the criteria were 
derived for the professional preparation, personal charac­
teristics, and teaching experience needed by beginning 
Junior high school principals. An Item was not Included In 
the criteria unless It was checked as Imperative or Important 
by more than fifty per cent of the respondents to the ques­
tionnaire. It will be noted In Chapter V that only the 
status of professional preparation was compared with the 
criteria. No attempt was made to obtain the status of 
personal characteristics of junior high school principals, 
therefore, no comparison could be made to the criteria.
Summary
The junior high school emerged around the turn of 
the century as a result of dissatisfaction with the school 
system. The criticism centered around the use of excessive
22
drill, the failure to recognize individual differences, and 
poor articulation between the elementary and secondary 
schools. The school had a rapid growth for a period of 
twenty years, but has been criticized in recent years for 
failure to perform its original functions. A number of 
writers have expressed the opinion that this failure is due 
to a lack of properly educated personnel. The purpose of 
this study was to discover what a group of selected authori­
ties considered adequate professional preparation and 
personal characteristics for a beginning junior high school 
principal. The information was gathered by the use of a 
questionnaire and is presented in tables with explanatory 
comments which point out significant areas of agreement or 
disagreement.
CHAPTER II
PROFESSIONAL PREPARATION AND PERSONAL CHARACTERISTICS
The data presented in this chapter pertain to the 
professional education, teaching experience, and personal 
characteristics which selected authorities say are needed 
by junior high school principals. The responses of these 
authorities to the items in the questionnaire are summarized 
in five tables. The comments in the text are intended to 
direct the reader’s attention to noteworthy elements in the 
data .
It will be recalled that the term "professional 
preparation," as used in the present study includes both 
the professional education and teaching experience. Personal 
characteristics desirable in junior high school principals 
is an additional aspect presented in this study.
Professional Education
Table 2 shows the responses of the authorities by 
number and per cent with respect to the relative importance 
of thirty-nine areas of professional education. Table 3 
shows the relative importance of each item with respect to
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TABLE 2
THE RESPONSES AND PERCENT OF RESPONSES BY SELECTED AUTHORITIES 
IN THE NORTH CENTRAL ASSOCIATION TO EACH LEVEL OF 
THE THIRTY-NINE AREAS OF PROFESSIONAL EDUCATION
A Junior high school 
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1. field of Junior high
school administration. 674 395 58.6 241 35.8
2. field of administra­
tion of student 
activity programs.
3. supervision of 
instruction.
4. field of elementary 
school administra­
tion.
5. field of senior high 
school administra­
tion.
669 216 32.3 354 52.9 
676 427 63.2 216 32.0
34 5.0 4 .6 0 0
95 14.2 4 .6 0 0
30 4.4 2 .3 .1
670 67 10.0 297 44.3 272 40.6 34 5.1 0 0







A junior high school 
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672 225 33.5 344 51.2 91 13.5 12 1.8 0 .0 100




special services. 658 46 7.0 263 40.0 288 43.7 59 9.0 2 .3 100
8. field of business
management. 664 29 4.4 226 34.0 328 49.4 73 11.0 8 1.2 100
9 . field of local and 
state school
administration. 669 77 11.5 300 44.9 253 37.8 39 5.8 0 0 100
10. field of junior high
school curriculum. 674 539 80.0 122 I8 .I 11 1.6 2 .3 0 0 100
11. field of elementary
curriculum. 672 103 I5.3 369 54.9 190 28.3 10 I.5 0 0 100
&
table 2 (continued)
A Junior high school 
principal should have 
professional education in the
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12. field of senior high
school curriculum. 67O 72 10.8 364 54.3 219 32.7 15 2.2 0 0 100
13. field of curriculum
development. 671 323 48.1 295 44.0 48 7.2 5 .7 0 0 100
14. field of counseling. 671 294 43.8 323 48.1 53 7.9 1 .2 0 0 100
15. field of educational
guidance. 668 233 34,9 399 56.7 54 8.1 2 .3 0 0 100
16. field of vocational
guidance. 67O 93 13.9 354 52.8 200 29.9 22 3.3 1 .1 100
17. field of secondary
education methods. 672 270 40.2 303 45.1 94 l4.0 5 .7 0 0 100
18. field of elementary





A junior high school 
principal should have 
professional education 
in the
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19. teaching of some 
major field of 
learning (math,
social studies,etc. 673 251 37.3 285 42.3 119 17.7 17 2.5 1 .2 100
20. field of adolescent
psychology. 673 453 67.3 199 29.6 20 3 .0 1 .1 0 0 100
21. field of child growth
and development. 676 391 57.8 262 38.8 23 3.4 0 0 0 0 100
22. field of exceptional
child psychology. 671 172 25.6 364 54.2 130 19.4 5 .8 0 0 100
23. field of educational
psychology. 670 307 45.8 317 47.3 46 6.9 0 0 0 0 100
24. field of psychology
of learning. 672 313 46.6 301 44.8 57 8.5 1 .1 0 0 100
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25. field of Junior high 
school theory and w
practice. 6?9 373 54.9 252 37.1 49 7.2 5 .8 0 0 100
26. field of diagnostic 
and remedial
instruction. 676 l44 21.3 388 57.4 l4l 20.9 3 .4 0 0 100
27. field of democratic 
group procedures. 677 I66 24.5 363 53.6 133 19.7 13 1.9 2 .3 100
28. field of audio­
visual aids. 677 64 9.5 325 48.0 271 40,0 I7 2.5 0 0 100
29. field of child
accounting. 666 82 12.3 299 44.9 246 36.9 39 5.9 0 0 100
30. field of educational 
evaluation. 678 165 24.3 373 55.0 132 19.5 8 1.2 0 0 100
TABLE 2 (continued)
A Junior high school 
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31. field of educational 
sociology.
32. field of the history 
and development of 
education,
33. field of philosophy 
of education.
34. field of the 
principles of 
modern education.
35. field of public 
relations.
36. field of public 
speaking.
675 67 9.9 311 46.1 271 40.1 26 3.9 0 0 100
665 51 7.7 250 37.6 311 46.8 52 7.8 1 .1 100
673 209 31.1 289 42.9 158 23.5 16 2.4 1 1 100
670 187 27.9 354 52.8 118 17.6 10 1.5 1 .2 100
674 254 37.7 326 48.4 87 12.9 7 1.0 0 0 100
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37. field of the role of 
education in American 
Democracy,
38. field of educational 
statistics.
39. field of tests and 
measurements.
667 157 23.6 335 50.2 163 24.4 12 1.8 0 0
669 58 8.7 291 43.5 281 42.0 38 5.7 1 .1 100
679 144 21.2 376 55.4 149 21.9 10 1.5 0 0 100
U)100 o
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the total responses to all items of professional education.
In examining these data It will be noted that only 
one item rated less than 40 per cent on the first two levels 
of response, that is, imperative or important. Item 8, 
pertaining to the field of business management, was rated 
by 38.4 per cent of the respondents on the first and second 
levels, only 12.2 per cent of them rated this item as either 
not Important or undesirable, while 49.4 per cent rated it 
as desirable but not necessary. It is noted that 664 of the 
683 participants responded to this item. Only nineteen 
abstained.
The item which received the highest per cent of 
response on the imperative and important levels was the 
field of junior high school curriculum. Six hundred and 
seventy-four of the participants checked the item and 98,1 
per cent rated it as either important or imperative. Eighty 
per cent checked the item imperative and I8 .I per cent 
checked it as important. Only .3 per cent rated this item 
as not important and none rated it as undesirable. Three 
items, administrator of special services, business manage­
ment, and the history and development of education, were 
rated by less than 50 per cent of the authorities as either 
imperative or important. The other thirty-six items were 
rated as either imperative or important by more than 50 per 
cent of the participants. Item 8 was the only one rated as
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undesirable by more than 1 per cent. Eight respondents 1,2 
per cent rated this item as undesirable.
There were four items which were rated as either 
imperative of important by more than 95 per cent of the 
respondents. They were the supervision of instruction, 
junior high school curriculum, adolescent psychology, and 
child growth and development. Less than 5 per cent rated 
these items as desirable, but not necessary, and less than 
^ per cent rated them as not important or undesirable.
Seven other items, junior high school administration, cur­
riculum development, counseling, educational guidance, 
educational psychology, psychology of learning, and junior 
high school theory and practice were rated by more than 90 
per cent as imperative or important. The other items, 
except administration of special services, business manage­
ment, and the history and development of education, were 
rated by more than 50$é of the authorities as either impera­
tive or important.
All participants did not check each item of profes­
sional education. The purpose of Table 3 is to show what 
the relative importance to each level of each item is of 
the total responses to all items. The smallest number of 
responses to any one item was six hundred fifty-eight on 
the administration of special services. The largest number 
of responses to any item was six hundred seventy-nine on
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Junior high school theory and practice, and tests and 
measurements. Table 3 was designed to give the proper 
weight to each level of each item because of this differ­
ence in responses by the participants. In Table 2, the 
percent was carried to the nearest tenth or one decimal 
place. It will be noted that in Table 3 that the per cent 
was carried to the nearest thousandth or three decimal 
places. This was done because of the size of the numbers 
involved and to give a clearer picture of the relative 
importance.
It will be noted by examining Table 3 that all items 
are in approximately the same relative position as they 
are in Table 2. The item with the highest per cent of the 
total response on the imperative and important levels was 
Junior high school curriculum. The per cent on this item 
was 2.523• The maximum that any item could rate was 2 .6o8 
per cent. The item with the lowest per cent of responses 
on the imperative and important levels was the field of 
business management. Four items, supervision of instruction. 
Junior high school curriculum, adolescent psychology, and 
child growth and development, received 2.454 per cent or 
more of the total responses by the authorities as being 
either imperative or important. The same items received 
only .114 per cent or less of the total responses on the 
level of desirable, but not necessary, and the per cent on
TABLE 3
THE PERCENT THE RESPONSES TO EACH LEVEL OF EACH ITEM IS OP THE 
TOTAL RESPONSES TO ALL ITEMS OF PROFESSIONAL EDUCATION
A junior high school 
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1. field of junior high
school administration. 26l84 395 1.508 24l .920 34 .129 4 .015 0..0 :2.572
2. field of administra­
tion of student ac­
tivity programs.
3. supervision of 
instruction.
4. field of elementary 
school administra­
tion.
26184 216 .824 354 1.351 95 .362 4 .015 0 0 2..552
26184 427 1.630 2l6 .824 30 .114 2 .007 1 .003 2.578
26184 67 .255 297 1.134 272 1.03834 .129 0 0 2.556
5. field of senior high 
school administra­
tion. 26184 51 .194 286 1.092 275 I.05050 .190 3 .011 2.537
TABLE 3 (continued)
A junior high school 
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6. area of personnel 
administration. 26184 225 .859 344 1.313 91 .347 12 .045 0 0 2.564
7 . as an administrator
of special services. 26184 46 .175 263 1.004 288 1.099 59 .225 2 .007 2.510
8. field of business 
management.
9. field of local and 
state school ad­
ministration.
26184 29 .111 226 .863 328 1.252 73 .278 8 .030 2.534
26184 77 .294 300 1.145 253 .966 39 .148 0 0 2.553
10. field of junior high
school curriculum. 26l84 539 2.058 122 .465 11 .042 2 .007 0 0 2.572
11. field of elementary 
curriculum. 26184 103 .393 369 1.409 190 .725 10 .038 0 0 2.565
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professional education 
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12. field of senior high
school curriculum. 26184 72 .274 364 1.390 219 .836 15 .057 0 0 2.557
13. field of curriculum
development. 26l84 323 1.233 295 1.126 48 .183 5 .019 0 0 2.561
14. field of counseling. 26184 294 1.122 323 1.233 53 .202 1 .003 0 0 2.560
15. field of educational 
guidance.
16. field of vocational 
guidance.
26184 233 .889 379 1.447 54 .206 2 .007 0 0 2.549
25184 93 .355 354 1.351 200 .763 22 .084 1 .003 2.556
17. field of secondary
education methods. 26l84 270 I .031 303 1.157 94 .358 5 .019 0 0 2.565
18. field of elementary
education methods. 26184 122 .465 347 1.325 I89 .721 9 .034 0 0 2.545
TABLE 3 (continued)
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principal should have 
professional education 
in the
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19. teaching of some 




20. field of adolescent 
psychology.
21. field of child growth 
and development.
22. field of exceptional 
child psychology.
23. field of educational 
psychology.
24. field of psychology 
of learning.
26184 251 .958 285 1.088 119 .454 IT
26184 453 1.730 199 .760 20 .076 1
26184 391 1.493 262 1.000 23 .087 0
26184 172 .656 364 1.390 130 .496 5
26184 307 1.172 317 1.210 46 .175 0
26184 313 1.195 301 1.149 57 .217 1
U)
.064 1 .003 2.567
.003 0 0 2.569
0 0 0 2.580
.019 0 0 2.561
0 0 0 2.557
.003 0 0 2.564
TABLE 3 (continued)
A Junior high school 
principal should have 
professional education 
in the
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26184 373 1.424 252 .962 49 .18? 5 .019 0 0 2.592
25. field of Junior high 
school theory and 
practice.
26. field of diagnostic 
and remedial 
instruction.
27. field of democratic
group procedures. 26184 l66 .634 363 1.386 133 .508 13 .049 2 .007
28. field of audio­
visual aids.
29. field of child 
accounting.
26184 144 .549 388 1.481 l4l .538 3 .011 0 0 2.579
2.584
26184 64 .244 325 1.241 271 1.034 17 .064 o 0 2.583
2.541
2.588
26184 82 .313 299 1.141 246 .939 39 .148 0
30. field of educa­
tional evaluation. 26l84 165 .630 373 1.424 132 .504 8 .030 0 0
ÜJ00
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31. field of educational
pociology. 26184 6? .255 311 l.lB? 271 1.034 26 .099 0 0 2.575
32. field of the history 
and development
of education.
33. field of philosophy 
of education.
34. field of the prin­
ciples of modern 
education.
35. field of public 
relations.
36. field of public 
speaking.
26184 5J .194 250 .954 311 1,187 ^2 .198 1 .003 2.536
26184 209 .798 289 1.103 158 .603 16 .06l 1 .003 2.568
26184 187 .714 354 1.351 118 .450 10 .038 1 .003 2.556
26184 254 .970 326 1.245 87 .332 7 .026 0 0 2.573
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37. field of the role of
education in American g
Democracy. 26184 157 .599 335 1.279 163 .622 12 .045 0 0 2.545
38. field of educational
statistics. 26184 58 .221 291 1.111 28l 1.073 38 .145 1 .003 2.553
39. field of tests and
measurements. 26l84 144 .549 376 1.435 149 .569 10 .038 0 0 2.591
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the important and undesirable levels was .010 per cent or 
less.
The items with the lowest per cent on the imperative 
and important levels were administrator of special services, 
business management, the history and development of educa­
tion, The range was from .097 per cent to 1.179 per cent.
As desirable, but not necessary, the range was from 1.099 
per cent to 1.252 per cent. On these same items the range 
on the not important and undesirable levels was from .031 
per cent to .231 per cent.
Table 3 shows that the difference in response to the 
items was so slight that it didn't make any significant 
difference in the way items were rated in Table 2.
Teaching Experience
Table 4 shows the number of authorities recommending 
teaching experience in thirteen fields by years. Of the six 
hundred eighty-three questionnaires returned, five hundred 
sixty-one checked teaching experience.
It will be noted that the field receiving the highest 
per cent was item 4 or Junior high school teacher. Five 
hundred twenty-six or 93.8 per cent of the authorities 
checked that a beginning junior high school principal 
should have experience as a junior high school teacher.
The next field receiving the highest rating was that of 
elementary teacher with 61.8 per cent of the authorities
TABLE 4
NUMBER OP YEARS OF TEACHING EXPERIENCE IN TWELVE DIFFERENT 
TEACHING FIELDS RECOMMENDED BY 561 AUTHORITIES IN THE 
NORTH CENTRAL ASSOCIATION FOR A BEGINNING JUNIOR 
HIGH SCHOOL PRINCIPAL
Number Recommending Total Recommending Percent
Experience by Years Experience in Recommending
1 o o )i c A in n  This Field Experience in 1 2  3 4 5 6-10 11-15_________________This Field
1. Elementary Teacher 43 150 93 21 34 6 0 34? 61.8
2. Elementary Super­
visor 28 44 15 1 4 1 0 93 16.6
3. Elementary Prin­
cipal 33 77 51 17 13 4 0 195 34.7
4. Junior High
School Teacher 22 l43 158 6l 104 37 1 526 93.8
5. Assistant Junior 
High School
Principal 118 135 42 15 20 2 0 332 59.2
6. Supervisor of 
Instruction in
Secondary Schools 28 24 9 2 1 0 0 64 11.4
7. Senior High
School Teacher 47 80 30 8 6 0 1 172 30.7
rv)
table 4 (continued)
Number Recommending Total Recommending Percent 
Experience by Years Experience In Recommending
This Field Experience In 
2 3 4 5  6-10 11-15 This Field
8. Assistant Senior 
High School Prin­
cipal




11.Counselor In Junior 
High School
12.Counselor In Senior 
High School
18 9 5
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checking this field. This was followed closely by field 5 
which was assistant Junior high school principal with 59.2 
per cent checking this field. The three fields, elementary 
teacher, junior high school teacher, and assistant Junior 
high school principal were the only ones which were recom­
mended by more than 50 per cent of the authorities. The 
others ranged from 1,6 per cent for senior high school prin­
cipal to 34.7 per cent for experience as an elementary 
school principal.
According to Table 4, the opinion of the authorities 
was that there are definite fields in which a beginning 
Junior high school principal should have teaching experience 
before he becomes a Junior high school principal.
Personal Characteristics 
Personal characteristics as defined in Chapter I are 
those qualities of character which tend to make for the 
success or failure of a junior high school principal.
Table 5 shows the opinion of the authorities by 
number and per cent with respect to the relative importance 
of sixty-nine personal characteristics. It will be noted 
by examining the table, that two characteristics, 1, ability 
to delegate responsibilities, and 7, being willing to take 
responsibility for decisions he must make, received 100 per 
cent on the imperative and important levels of response. It 
will also be noted that the percentage of agreement was a
TABLE 5
THE RESPONSES AND PERCENT OF RESPONSES BY THE AUTHORITIES 
IN THE NORTH CENTRAL ASSOCIATION TO EACH LEVEL OF 
SIXTY-NINE PERSONAL CHARACTERISTICS
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1. have ability to 
delegate respon­
sibilities .
2. have ability to 
inspire others,
3. have concern for 
human welfare.
4. have a sense of 
civic responsi­
bility.
680 519 76.3 l6l 23.7 0 0 0 0 0 0 100
680 484 71.2 191 28.1 5 .7 0 0 0 0 100
679 489 72.0 l87 27.5 3 .5 0 0 0 0 100
679 300 44.2 360 53.0 19 2.8 0 0 0 0 100
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5 . have a sense of
human values as 4=-
differentiated ^from subject
matter values. 675 421 62.4 242 35.8 12 1.8 0 0 0 0 100
6 . have a willingness 
to work hard and
long hours. 679 334 49.2 292 43.0 47 6 .9 4 .6 2 .3 100
7 . be willing to take 
responsibility for decisions he must
make. 68l 569 83.6 112 l 6 .4 0 0 0 0 0 0 100
8 . have a wide breadth
of interest. 675 302 44.7 342 50.7 30 4 .4 1 .2 0 0 100
9 . have ability to ex­
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10. have a cheerful
attitude. 68l 3!35 52.1 300 44.1 26 3.8 0 0 0 0 100
11. be a member of
some church. 675 163 24.1 276 40.9 195 28.9 4l 6 .1 0 0 100
12. have confidence in 
student, faculty
and community. 678 433 63.9 241 35.5 4 .6 0 0 0 0 100
13. have a democratic 
attitude in working
with people. 679 431 63.5 238 35.1 9 1.3 1 .1 0 0 100
14. be conservative 662 64 9.7 225 34.0 101 27.3 137 20.7 55 8.3 100
15. have demonstrated 
maturity in meeting 
and solving personal
problems. 676 303 44.8 349 51.6 22 3.2 1 .2 1 .2 100
TABLE 5 (continued)
A junior high school 
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16. have ability to con­
trol his emotions. 679 ^39 64.7 231 34.0 9 1.3 0 G O  0 100 CO
17. enjoy helping others 
solve their prob­
lems. 683 277 40.6 370 54.2 34 4.9 2 .3 0 0 100
18. be enthusiastic
about his work. 68O 429 63.1 246 36.2 5 .7 0 0 0 0 100
19. have faith and be­
lief in public
education. 673 494 73.4 17I 25.4 8 1.2 0 0 0 0 100
20. have demonstrated 
ability as an
executive. 677 268 39.6 344 50.8 65 9.6 0 0 0 0 100
à
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21. have faith in demo-
cratic processes. 678 382 56.3 278 41.0 17 2.5 1 .2 0 0 100
22. have a friendly 
attitude. 680 366 53.8 295 43.4 19 2.8 0 0 0 0 100
23. be a person of 
good appearance. 678 184 27.1 406 59.9 84 12.4 4 .6 0 0 100
24. use good Judgment 
in making decisions. 681 449 65.9 229 33.6 3 .5 0 0 0 0 100
25. have good manners. 68l 332 48.8 336 49.3 13 1.9 0 0 0 0 100
26. be a person of good 
moral character. 679 524 77.2 152 22.4 3 .4 0 0 0 0 100
27. have good physical 




A junior high school principal should
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28. have ability to use 
good English. 680 312 45.9 363 53.4 5 .7 0 0 0 0 100
29. be a person who is growing profes­
sionally and Is 
teachable. 681 405 59.5 271 39.8 5 .7 0 0 0 0 100
30. have good work habits. 678 294 43.4 375 55.3 9 1.3 0 0 0 0 100
31. have a good voice. 675 78 11.6 457 67.7 139 20.6 1 .1 0 0 100
32. be guidance minded. 671 172 25.6 414 61.7 80 11.9 5 .8 0 0 100
33. have initiative. 677 331 48.9 328 48.4 18 2.7 0 0 0 0 100
34. be helpful to students and 
teachers. 675 412 61.0 256 37.9 7 1.1 0 0 0 0 100
U1o
TABLE 5 (continued)
A Junior high school 
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35. have a high degree
of intelligence. 666 155 23.3 432 64.9 71 10.7 7 1.0 1 .1 100
36. have a high degree 
of moral and ethical 
conduct incorporat­
ing religious con­
victions. 667 262 39.3 318 47.7 72 10.8 13 1.9 2 .3 100
37. have an interest in 
and liking for
teaching. 678 435 64.1 235 34.7 8 1.2 0 0 0 0 100
38. be a person of
integrity. 669 4g6 74.1 170 25.4 3 .5 0 0 0 0 100
39. like to study andread professionally .673 217 32.2 424 63.0 32 4 .8 0 0 0 0 100
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A junior high school 
principal should
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47. be optimistic. 6?5 162 24.0 439 65.0 68 10.1 6 .9 0 0 100
48. have patience. 678 343 50.6 325 47.9 10 1.5 0 0 0 0 lOO ^
49. possess a clear and
broad perspective. 669 232 34.7 412 61.6 24 3.6 1 . 1 0  0 100
50. have a reputation as 
a leader in the com­
munity. 676 87 12.9 400 59.2 185 27.3 4 . 6 0  0 100
51. have a sense of
humor. 667 253 37.9 367 55.0 47 7.1 0 0 0 0 100
52. be resourceful in 
handling the prob­
lems of administra­
tion. 677 296 43.7 370 54.7 11 1.6 0 0 0 0 100
TABLE 5 (continued)
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53. have a recreational
interest. 668 8? 13.0 385 57.6 l84 27.6 12 1.8 0 0 100 ^
54. have a sense of
Justice. 674 435 64.6 228 33.8 11 1.6 0 0 0 0 100
55. be sensitive to
problems. 670 266 39.7 369 55.1 32 4.8 1 .1 .2 .3 100
56. be a scholar. 665 6l 9.2 361 54.3 227 34.1 I6 2.4 0 0 100
57. be enthusiastic 
about what edu­
cation can do. 676 263 38.9 369 54.6 43 6.4 1 .1 0 0 100
58. be sincere. 676 48l 71.I 187 27.7 8 1.2 0 0 0 0 100
59. have social intel­
ligence. 670 228 34.0 412 61.5 30 4.5 0 0 0 0 100
I k
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60. be a person of
sound educational vn
principles. 6?5 339 50.2 324 48.0 12 1.8 0 0 0 0 100 ^
6 1. be sympathetic. 673 332 49.3 323 48.0 17 2.5 1 .2 0 0 100
62. be tactful in 
dealing with
people. 680 426 62.6 246 36.2 8 1.2 0 0 0 0 100
63. be tolerant with
others. 676 358 53.0 309 45.7 7 1.0 2 .3 0 0 100
64. have faith in and
trust people. 672 347 51.6 311 46.3 14 2.1 0 0 0 0 100
65. understand varying
points of view. 674 309 45.9 348 51.6 17 2.5 0 0 0 0 100
TABLE 5 (continued)
A Junior high school 
principal should
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44 6.5 5 .8 0 0 10066. be unselfish.









69. be willing to 
accept persons 
as individuals.
675 248 36.7 378 56.0
673 315 46.8 334 49.6 23 3.4 1 .2 0 0
675 467 69.2 205 30.4







0 0 0 100
57
great deal more pronounced than It was on professional edu­
cation. Eleven items, having ability to inspire others, 
having concern for human welfare, having confidence in stu­
dent, faculty, and community, being enthusiastic about his 
work, using good Judgment in making decisions, having good 
moral character, having ability to use good English, being 
a person who is growing professionally and is teachable, 
being a person of integrity, working for and with his 
faculty, students, and community openly and fairly, and 
being willing to accept persons as individuals, were rated 
as imperative and important by 99 per cent or more of the 
authorities.^ Those rating any of these items as desirable, 
but not necessary were less than 1 per cent, and there was 
none who rated any item as not important or undesirable.
Seventeen items, having sense of human values as 
differentiated from subject matter values, having ability to 
express himself clearly, having a democratic attitude in 
working with people, having ability to control his emotions, 
having faith and belief in public education, having good 
manners, having good physical and mental health, having good 
work habits, being helpful to students and teachers, having 
an interest in and liking for teaching, having patience, 
being resourceful in handling the problems of administration.
Items 2, 3, 12, l8, 24, 26, 28, 29, 38, 68, and 69.
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having a sense of Justice, being sincere, being a person
of sound educational principles, being tactful In dealing
with people, and being tolerant with others, were rated by
between 98 and 99 per cent of the selected authorities as6
Imperative or Important. There Is no Item In the group 
which was listed as desirable, but not necessary by as much 
as 2 per cent. Only Items 13, having a democratic attitude 
In working with people, and 63, being tolerant with others, 
were considered as not Important by any participant. This 
response was less than 5 per cent and no Item was considered 
undesirable.
Sixteen Items, having a sense of civic responsibility, 
having a wide breadth of Interest, having a cheerful atti­
tude, having demonstrated maturity In meeting and solving 
personal problems, having faith In democratic processes, 
having a friendly attitude, having Initiative, liking to 
study and read professionally, having a love for young 
people, being loyal to those with whom he works, possessing 
a broad and clear perspective, having a reputation as a 
leader In the community, being sympathetic, having a faith 
In and trust of people, understanding varying points of view, 
and having a well organized consistent philosophy of educa­
tion, were rated by 95 to 98 per cent of the respondents as 
' 5
Items 5, 9, 13, I6 , 19, 25, 27, 30, 34, 37, 48, 52, 
54, 58, 60, 62, and 6 3 .
59
eather imperative or i m p o r t a n t T h e s e  items were rated as 
desirable, but not necessary by less than 5 per cent and less 
than 1 per cent considered any item as not important or un­
desirable .
Between 90 and 95 per cent of the authorities rated 
the following items as either imperative or important ; 
having a willingness to work hard and long hours, enjoying 
helping others solve their problems, having demonstrated 
ability as an executive, having a sense of humor, being 
sensitive to problems, being enthusiastic about what educa­
tion can do, and being unselfish. Less than 10 percent con­
sidered them as desirable, but not necessary and fewer than 
1 per cent considered any item as not important or undesir­
able .
The remainder of the items with the exception of the 
following four; being conservative, being a male, being a 
female, and being married, were rated by more than 50 per 8cent of the respondents as either imperative or important. 
Item 43, being a female, received the lowest rating on these 
levels as only 4.3 per cent checked it as imperative or 
important, and 82.3 per cent agreed that it was either not 
important or undesirable.
- Y---------- - ---- -------------------------------------------
Items 6, 17, 20, 51, 55, 57, and 66,
8
Items 14, 42, 43, and 44.
60
Table 6 shows the relationship between the responses 
to each level of each item and the total responses to all 
items. This table is used because all participants did not 
check all items of personal characteristics, The most 
responses to any one item was six hundred eighty-three and 
the smallest number of responses to any one item was six 
hundred two. The item receiving the most responses and the 
only one checked by all participants was 17, or a Junior 
high school principal should enjoy helping others solve 
their problems. The item checked by the least number of 
participants was item 43, or a junior high school principal 
should be a female.
It will be noted by examining Table 6 that the per 
cent is carried to three decimal places. This is done be­
cause of the size of the numbers involved and to give a 
closer comparison of the responses to each level of each 
item. It will also be noted that the difference in the 
total responses to each item had very little effect on the 
rating of each item. The proportion was practically the 
same In Table 6 as In Table 5.
TABLE 6
THE PERCENT OF THE RESPONSES TO EACH LEVEL OF EACH PERSONAL 
CHARACTERISTIC IS OF THE TOTAL RESPONSES TO ALL 
PERSONAL CHARACTERISTICS
A Junior high school 
principal should
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1. have ability to 
delegate responsi­
bilities.
2. have ability to 
inspire others.
3. have concern for 
human welfare,
4. have a sense of 
civic responsi­
bility.
46473 519 1.116 l6l
46473 484 1.04l 191
46473 489 1.052 187
.345 0 0 0 0 0 0 1.462
.410 5 .010 0 0 0 0 1.461
.402 3 .006 0 0 0 0 1.460
46473 300 .645 360 .774 19 .040 0 0 0 0 1.459
TABLE 6 (continued)
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5. have a sense of
human values as m
differentiated
from subject
matter values. 46473 421 .905 242 .520 12 .025 0 0 0 0 1.450
6. have a willingness 
to work hard and
long hours. 46473 334 .718 292 .628 47 .101 4 .008 2 .004 1.459
7. be willing to take 
responsibility for 
decisions which he
must make. 46473 569 1224 112 .241 0 0 0 0 0 0 1.465
8. have a wide breadth
of interest. 46473 302 .649 342 .735 30 .064 1 .002 0 0 1.450
9. have ability to ex­
press himself 46473 321 .690 347 .746 12 .025 0 0 0 0 1.461
clearly.
TABLE 6 (continued)
A Junior high school 
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10. have a cheerful
attitude. 46473 355 .763 300 .645 26 .055 0 0 0 0 1.463
11. be a member of
some church. 46473 163 .350 2J6 .593 195 .419 4l .088 0 0 1.450
12. have confidence In 
student, faculty
and community. 46473 433 .931 241 .518 4 .008 0 0 0 0 1.457
13. have a democratic 
attitude In working
with people. 46473 431 .927 238 .512 9 .019 1 .002 0 0 1.460
14. be conservative. 46473 64 .137 225 .484 18I .389137 .294 55 .118 1.422
15. have demonstrated 
maturity In meeting 
and solving personal




A junior high school 
principal should
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16. have ability to
control his cr,
emotions. 46473 439 .944 231 .497 9 .019 0 0 0 0 1.460
17. enjoy helping others 
solve their prob­
lems. 46473 277 .596 370 .796 34 .073 2 .004 0 0 1.469
18. be enthusiastic
about his work. 46473 429 .923 246 .529 5 .010 0 0 0 0 1.462
19. have faith and be­
lief in public
education. 46473 494 3,062 171 .367 8 .017 0 0 0 0 1.446
20. have demonstrated 
ability as an
executive. 46473 268 .576 344 .740 65 .139 0 0 0 0 1.455
TABLE 6 (continued)
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21. have faith In 
democratic
processes. 46473 382 .821 278 .598 17 .036 1 .002 0 0 1.457 ^
22. have a friendly
attitude. 46473 366 .787 295 .634 19 .040 0 0 0 0 1.461
23. be a person of good
appearance. 46473 l84 .395 4o6 .873 84 .180 4 .008 0 0 I.456
24. use good judgment In
making decisions. 46473 449 .966 229 .492 3 .006 0 0 0 0 1.464
25. have good manners. 46473 332 .714 336 .723 13 .027 0 0 0 0 1.464
26. be a person of good
moral character. 46473 524 L 127 152 .327 3 .006 0 0 0 0 1.460
27. have good physical
and mental health. 46473 345 .742 320 .688 9 .019 0 0 0 0 1.449
TABLE 6 (continued)
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28. have ability to use 
good English. 46473 312 .671 363 .781 5 .010 0 0 0 0 1.462
29. be a person who is 
growing profession­
ally and is teach­
able. 46473 405 .871 271 .583 5 .010 0 0 0 0 1.464
30. have good work 
habits. 46473 294 .632 375 .806 9 .019 0 0 0 0 1.457
31. have a good voice. 46473 78 .167 457 .983 09 .299 1 .002 0 0 1.451
32. be guidance minded. 46473 172 .370 4l4 .890 80 .172 5 .010 0 0 1.442
33. have initiative. 46473 331 .712 328 .705 18 .038 0 0 0 0 1.455
34. be helpful to stu­
dents and teachers. 46473 412 .836 256 .550 7 .015 0 0 0 0 1.451
TABLE 6 (continued)
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35. have a high degree 
of intelligence. 46473 155 .333 432 .929 71 .152 7 .015 1 .002 1.431 h
36. have a high degree 
of moral and ethical 
conduct incorporat­
ing religious con­
victions. 46473 262 .563 318 .684 72 .154 13 .027 2 .004 1.432
37. have an interest in 
and liking for
teaching. 46473 435 .936 235 .505 8 .017 0 0 0 0 1.458
38. be a person of
integrity. 46473 496 I.O67 170 .365 3 .006 0 0 0 0 1.438
39. like to study and 
read professionally. 46473 217 .466 424 .912 32 .068 0 0 0 0 1.446
TABLE 6 (continued)
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4o. love young people. 46473 381 .819 271 .583 22 .047 1 .002 0 0 1.451
4l. be loyal to those 
with whom he works. 46473 486 1.045 168 .361 14 .030 4 .008 0 0 1.444
42. be a male. 46473 44 .094 89 .191 182 .391341 .733 5 .010 1.419
43. be a female. 46473 7 .015 19 .040 86 .185 4L9 .901 71 .152 1.293
44. be married. 46473 28 .060 124 .266 267 .574 ai .518 3 .006 1.424
45. have natural 
dignity. 46473 90 .193 412 .886 135 .290 21 .045 2 .004 1.418
46. be young mentally 
and not too old 
physically. 46473 97 .208 379 .815 156 .335 28 .060 2 .004 1.422
47. be optimistic. 46473 162 .348 439 .944 68 .146 6 .012 0 0 1.450
Ch00
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48. have patience. 46473 343 .738 325 .699 10 .021 0 0 0 0 1.458
49. possess a clear S
and broad per­
spective. 46473 232 .499 412 .866 24 .051 1 .002 0 0 1.436
50. have a reputation 
as a leader in the
community. 46473 87 .187 400 . 860 185 .398 4 .008 0 0 1.453
51. have a sense of
humor. 46473 253 .544 367 .789 47 .101 0 0 0 0 1.434
52. be resourceful in 
handling the prob­
lems of administra­
tion. 46473 296 .636 370 .796 11 .023 0 0 0 0 1.455
53. have a recreational
interest. 46473 87 .187 385 .828 184 .395 12 .025 0 0 1.435
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54. have a sense of
justice. 46473 435 .936 228 .490 11 .023 0 0 0 0 1.449 ^
55. be sensitive to
problems. 46473 266 .572 369 .794 32 .068 1 .002 2 .004 1.440
56. be a scholar. 46473 6l .131 361 .776 227 .488 16 .034 0 0 1.429
57. be enthusiastic 
about what educa­
tion can do. 46473 263 .565 369 .794 43 .092 1 .002 0 0 1.453
58. be sincere. 46473 48l 1.035 I87 .402 8 .017 0 0 0 0 1.454
59. have social
intelligence. 46473 228 . 490 412 . 886 30 .064 0 0 0 0 1.440
60. be a person of sound 
educational
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332 .714 323 .695 17 .036 1 .002 0 0 1.461. be sympathetic. 46473
62. be tactful in 
dealing with
people. 46473 426 .916 246 .529 8 .017 0 0 0 0 1.462
63. be tolerant with
others. 46473 358 .770 309 .664 7 .015 2 .004 0 0 1.453
64. have faith in and
trust people. 46473 347 .746 311 .669 14 .030 0 0 0 0 1.445
65. understanding 
varying points
of view. 46473 309 .664 348 .748 17 .036 0 0 0 0 1.445
66. be unselfish. 46473 248 ,533 378 .813 44 .094 5 .010 0 0 1.4-50
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67. have a well
organized consistent ->j
philosophy of
education. 46473 315 .677 334 .718 23 .049 1 .002 0 0 1.446




fairly. 46473 467 1.004 205 .441 3 .006 0 0 0 0 1.451
69. be willing to 
accept persons as
individuals. 46473 4l8 .899 251 .540 3 .006 0 0 0 0 1.445
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Summary
According to the selected authorities, there are 
definite areas in which a junior high school principal should 
have professional education. Thirty-nine items of profes­
sional education were included in the list submitted to the 
authorities and thirty-six of these items were rated by 
more than 50 per cent as either imperative or important.
There was not enough difference in the responses to each 
item to have any significant effect on the rating by the 
authorities in Table 2.
There were three areas of teaching experience in 
which more than 50 per cent of the authorities checked 
that a beginning Junior high school principal should have 
had experience. They were elementary teacher. Junior high 
school teacher, and assistant Junior high school principal.
Sixty-nine items of personal characteristics were 
included in the questionnaire, submitted to the authorities, 
and more than 50 per cent checked sixty-five of these as 
either imperative or important to Junior high school prin­
cipals. The difference in the number of responses to the 
items of personal characteristics had no significant effect 
on the rating of the items by the respondents, as shown by 
tables 5 and 6.
CHAPTER III
COMPARISON OF THE RECOMMENDATIONS OF THE SELECTED AUTHORITIES 
IN THE NORTH CENTRAL ASSOCIATION WITH THE RECOMMENDATIONS 
OF THE SELECTED AUTHORITIES IN THE STATES OF KANSAS
AND MINNESOTA
The purpose of this chapter Is to show the comparison 
of what the selected authorities in the states of Kansas and 
Minnesota and the North Central Association recommend in 
relation to each other in regard to the professional educa­
tion, teaching experience, and personal characteristics 
needed by a beginning junior high school principal.
This comparison was made to give a deeper insight 
into the problem of professional education, personal charac­
teristics, and teaching experience necessary for a beginning 
junior high school principal. Intense samples were gathered 
from two small areas, Kansas and Minnesota, compared with 
each other, and with a more extensive sample from the North 
Central Association.
The comparisons are shown by Tables 7, 8, and 9 ,
Table 7 shows the comparison of the recommendations made by 
the selected authorities concerning the thirty-nine areas 
of professional education for a beginning junior high school 
principal. Table 8 shows the comparison of the recoramenda-
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tions of the selected authorities in the three groups regard­
ing the teaching experience deemed necessary for a beginning 
junior high school principal. Table 9 pertains to the per­
sonal characteristics considered most valuable. These 
comparisons were made by the number and per cent of re­
sponses to each level of each item of professional educa­
tion and personal characteristics. Teaching experience was 
compared by fields and by the number of years recommended 
for each field.
Professional Education 
It will be noted that item 10 in Table 7 was rated 
higher than any other item by the participants in Kansas, 
I4innesota and the North Central Association. This item per­
tains to the junior high school curriculum. It was rated 
as imperative or important by 80 per cent of the respond­
ents, On the whole, the rating on item 10 was higher in 
Kansas and Minnesota than in the North Central Association. 
The only item in Table 7 which rated below 50 per cent as 
either imperative or important by all three groups of authori­
ties was item 8 which was business management. Six items in 
Table 7, junior high school administration, supervision of 
instruction, junior high school curriculum, adolescent 
psychology, child growth and development, and junior high 
school theory and practice, were rated by 50 per cent or
TABLE 7
THE RESPONSES AND PERCENT OP RESPONSES BY THE AUTHORITIES IN 
THE STATES OF KANSAS, MINNESOTA AND THE NORTH CENTRAL 
ASSOCIATION TO EACH LEVEL OF THE THIRTY-NINE 
AREAS OF PROFESSIONAL EDUCATION
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field of Junior Kan. 106 72 67.9 30 28.3 4 3.8 0 0 0 0 100
high school Minn. 85 54 63.5 28 33.0 3 3.5 0 0 0 0 100
administration. NCA 674 395 58.6 241 35.8 34 5.0 4 .6 0 0 100
field of adminis­ Kan. 106 41 38.7 59 55.6 6 5.7 0 0 0 0 100
tration of stu­ Minn. 83 31 37.3 40 48.2 1214.5 0 0 0 0 100
dent activity 
programs, NCA
669 216 32.3 354 52.9 95 34.2 4 .6 0 0 100
supervision of Kan. 102 67 65.7 34 33.3 1 1.0 0 0 0 0 100
instruction. Minn. 85 59 69.4 25 29.4 0 0 1 1.2 0 0 100
NCA 676 427 63.2 216 32.0 30 4.4 2 .3 1 .1 100
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4. field of elementary Kan. 105 14 13.3 50 4 7 .6 39 37.2 2 1.9 0 0 100school administra­ Minn. 85 8 9.4 43 50.6 28 32.9 6 7.1 0 0 100tion. NCA 670 67 10.0 297 44 .3 272 40.6 34 5.1 0 0 100
5. field of senior Kan. 105 9 8.6 44 41.9 49 46.7 3 2.9 0 0 100high school ad­ Minn. 85 7 8.2 43 50.6 27 31 .8 8 9.4 0 0 100ministration. NCA 665 51 7.7 286 43.0 275 41.4 50 7 .5 3 .4 100
6. area of personnel Kan. 106 38 35.9 54 50.9 13 12.3 1 .9 0 0 100administration. Minn. 84 38 45 .2 37 44.1 8 9.5 1 1.2 0 0 100
NCA 672 225 33.5 344 51.2 91 13.5 12 1.8 0 0 100
7. as an administra­ Kan. 104 7 6.7 44 42.3 45 43 .3 8 7.7 0 0 100tor of special Minn. 83 10 12.0 34 41.0 34 41.0 5 6.0 0 0 100service. NCA 658 46 7.0 263 40.0 288 43 .7 59 9.0 2 .3 100
8. field of business Kan. 103 8 7.8 43 41.7 48 46.6 4 3.9 0 0 100management. Minn. 85 4 4.7 28 32.9 45 52.9 6 7.1 2 2.4 100
NCA 664 29 4.4 226 34.0 328 49 .4 7311.0 8 1.2 100
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9. field of local Kan. 104 19 18.3 51 49.0 33 31.7 1 1.0 0 0 100and state school Minn. 85 8 9.4 32 37.7 42 49 .4 3 3 .5 0 0 100administration. NCA 669 77 11.5 300 44.9 253 37.8 39 5.8 0 0 100
10. field of junior Kan. 106 93 87 .7 12 11.3 1 1.0 0 0 0 0 100high school cur­ Minn. 85 76 89.4 9 10.6 0 0 0 0 0 0 100riculum. NCA 674 539 80.0 122 18.1 11 1.6 2 .3 0 0 100
11. field of elementary Kan. 106 13 12.3 68 64.1 25 23.6 0 0 0 0 100curriculum. Minn. 85 21 24.7 42 49.4 21 24.7 1 1.2 0 0 100NCA 672 103 15.3 369 54 .9 190 28.3 10 1 .5 0 0 100
12. field of senior Kan. 104 9 8.7 60 57.7 35 33.6 0 0 0 0 100high school Minn. 85 17 20.0 39 45 .9 28 3 2 .9 1 1.2 0 0 100curriculum. NCA 670 72 10.8 364 54.3 219 32.7 15 2.2 0 0 100
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field of curri­ Kan. 104 53 50.9 44 42.3 6 5.8 1 1.0 0 0 100
culum develop­ Minn. 85 46 54.1 35 41.2 4 4.7 0 0 0 0 100
ment. NCA 671 323 48.1 295 44.0 48 7.2 5 .7 0 0 100
field of counsel­ Kan. 103 51 49.5 45 43.7 7 6.8 0 0 0 0 100
ing. Minn. 85 40 47.1 40 47.1 5 5.8 0 0 0 0 100
NCA 671 294 43.8 .323 48.1 53 7.9 1 .2 0 0 100
field of educa­ Kan. 106 43 40.6 54 50.9 9 8.5 0 0 0 0 100
tional guidance. Minn. 85 39 45.9 39 45.9 7 8.2 0 0 0 0 100
NCA 668 233 34.9 379 56.7 54 8.1 2 .3 0 0 100
field of vocation­ Kan. 105 19 18.1 55 52.4 28 26.7 3 2.8 0 0 100
al guidance. Minn. 85 22 25.9 42 49.4 20 23.5 1 1.2 0 0 100
NCA 670 93 13.9 354 52.8 200 29.9 22 3.3 1 .1 100
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17. field of secondary Kan. 105 39 37.1 48 45.7 18 17.2 0 0 0 0 100
education methods. Minn. 85 42 49.4 35 41.2 8 9.4 0 0 0 0 100
NCA 672 270 40.2 303 45.1 94 14.0 5 .7 0 0 100
18. field of element­ Kan. 106 15 14.2 60 56.6 30 28.3 1 .9 0 0 100
ary education Minn. 85 17 20.0 48 56.5 17 20.0 3 3.5 0 0 100
methods. NCA 669 122 18.2 347 52.2 189 28.3 9 1.3 0 0 100
19. teaching of some Kan. 105 30 28.6 47 44.8 25 23.8 3 2.8 0 0 100
major field of Minn. 85 31 36.5 34 40.0 18 21.2 2 2.3 0 0 100
learning (social 
studies, math).
NCA 673 251 37.3 285 42.3 119 17.7 17 2.5 1 .2 100
20. field of adoles­ Kan. 105 79 75.2 25 23.8 1 1.0 0 0 0 0 100
cent psychology. Minn. 85 61 71.8 22 25.9 2 2.3 0 0 0 0 100
NCA 673 453 67.3 199 29.6 20 3.0 1 .1 0 0 100
g
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21. field of child Kan. 106 73 68.9 32 30.2 1 .9 0 0 0 0 100
growth and Minn. 85 56 65.9 26 30.6 3 3.5 0 0 0 0 100
development. NCA 676 391 57.8 262 38.8 23 3.4 0 0 0 0 100
22. field of exception­ Kan. 106 25 23.6 62 58.5 19 17.9 0 0 0 0 100
al child psychol­ Minn. 85 27 31.7 48 56.5 10 11.8 0 0 0 0 100
ogy. NCA 671 172 25.6 364 54.2 130 19.4 5 .8 0 0 100
23. field of education­ Kan. 105 60 57.1 4l 39.1 4 3.8 0 0 0 0 100
al psychology. Minn. 85 48 56.5 31 36.5 6 7.1 0 0 0 0 ICO
NCA 670 307 45.8 317 47.3 46 6.9 0 0 0 0 100
24. field of psy­ Kan. 104 57 54.8 42 40.4 5 4.8 0 0 0 0 100
chology of Minn. 85 53 62.4 26 30.6 6 7.0 0 0 0 0 100
learning. NCA 672 313 46.6 301 44.8 57 8.5 1 .1 0 0 100
00H
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Kan. 106 68 64.1 34 32.1 4 3.8 0 0 0 0 100
Minn. 85 46 54.1 32 37.7 7 8.2 0 0 0 0 100
NCA 679 373 54.9 252 37.1 49 7.2 5 .8 0 0 100
26. field of diagnostic Kan. 106 23 21.7 61 57.5 22 20.8 0 0 0 0 100
and remedial Minn. 85 29 34.1 46 54.1 10 11.8 0 0 0 0 100
instruction. NCA 676 144 21.3 388 57.4 l4l 20.9 3 .4 0 0 100
27. field of demo­ Kan. 105 30 28.6 62 59.0 13 12.4 0 0 0 0 100
cratic group Minn. 83 25 30.1 43 51.8 15 18.1 0 0 0 0 100
procedures. NCA 677 166 24.5 363 53.6 133 19.7 13 1.9 2 .3 100
28. field of audio­ Kan. 105 12 11.4 54 51.5 35 33.3 4 3.8 0 0 100
visual aids. Minn. 85 12 14.1 37 43.5 36 42.4 0 0 0 0 100
NCA 677 64 9.5 325 48.0 271 40.0 17 2.5 0 0 100
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field of child Kan. 102 12 11.8 66 64.7 23 22.5 1 1.0 0 0 100
accounting. Minn. 83 20 24.1 34 41.0 28 33.7 1 1.2 0 0 100
NCA 666 82 12.3 299 44.9 246 36.9 39 5.9 0 0 100
field of educa­ Kan. 106 34 32.1 55 51.9 17 16.0 0 0 0 0 100
tional evalua­ Minn. §5 26 30.6 48 56.5 11 12.9 0 0 0 0 100
tion. NCA 678 165 24.3 373 55.0 132 19.5 8 1.2 0 0 100
field of educa­ Kan. 106 17 16.0 53 50.0 36 34.0 0 0 0 0 100
tional sociology. Minn. 84 10 11.9 37 44.0 34 40.5 3 3.6 0 0 100
NCA 675 67 9.9 311 46.1 271 40.1 26 3.9 0 0 100
field of the Kan. 106 7 6.6 40 37.7 55 51.9 4 3.8 0 0 100
history and Minn. 82 10 12.2 38 46.3 28 34.2 6 7.3 0 0 100
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field of philosophy Kan. 101 33 32.7 48 47.5 20 19.8 0 0 0 0 100
of education. Minn. 85 40 47.0 33 38.8 10 11.8 1 1.2 1 1.2 100
NCA 673 209 31.1 289 42.9 158 23.5 16 2.4 1 .1 100
field of the prin­ Kan. 103 24 23.3 64 62.1 15 14.6 0 0 0 0 100
ciples of modern Minn. 84 31 36.9 38 45.2 13 15.5 2 2.4 0 0 100
education. NCA 670 187 27.9 354 52.8 118 17.6 10 1.5 1 .2 100
field of public Kan. 104 47 45.2 43 41.3 11 10.6 3 2.9 0 0 100
relations. Minn. 84 33 39.3 40 47,6 11 13a 0 0 0 0 100
NCA 674 254 37.7 326 48.4 87 12.9 7 1.0 0 0 100
field of public Kan. 106 14 13.2 56 52.8 34 32.1 2 1.9 0 0 100
speaking. Minn. 84 15 17.8 35 41.7 34 40.5 0 0 0 0 100
NCA 670 103 15,4 327 48.8 224 33.4 16 2.4 0 0 100
00-fr
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37. field of the role Kan. 103 25 24.3 57 55.3 20 19.4 1 1.0 0 0 100
of education in Minn. 85 25 29.4 35 41.2 25 29.4 0 0 0 0 100
American NCA 667 157 23.6 335 50.2 1#3 24.4 12 1.8 0 0 100
democracy.
38. field of educa­
tional statistics.
39. field of tests 
and measurements.
Kan. 105 9 8.6 46 43.8 48 45.7 2 1.9 0 0 100
Minn. 85 18 21.2 4l 48.2 21 24.7 5 5.9 0 0 100
NCA 669 58 8.7 291 43.5 281 42.0 38 5.7 1 .1 100
Kan. 106 20 18.9 65 61.3 21 19.8 0 0 0 0 100
Minn. 85 27 31.8 44 51.7 13 15.3 1 1.2 0 0 100
NCA 679 144 21.2 376 55.4 149 21.9 10 1.5 0 0 100
00ui
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above on the imperative level.^ Eleven items. Junior high 
school administration, supervision of instruction, junior 
high school curriculum, curriculum development, counseling, 
educational guidance, adolescent psychology, child growth 
and development, educational psychology, psychology of learn­
ing, and Junior high school theory and practice, were rated
90 per cent or above on the imperative and important levels
2by all three groups. Three items, administrator of special 
service, business management, and the history and develop­
ment of education, were rated by less than 50 per cent on 
the first two levels of response by the authorities in 
Kansas and Minnesota. Item 8 , business management, and 
item 9 , local and state school administration, were rated 
by less than 50 per cent of the authorities in Minnesota 
on the imperative and important levels of response.
Most of the items were closely related in the compari­
son of response made by the three groups of authorities with 
only a few varying as much as 10 per cent. The largest 
variation was on item 29 or child accounting. The authori­
ties in Kansas and the North Central Association showed a 
difference of 1 9 «3 per cent on the imperative and important 
levels of the response. On the whole, the respondents in
 1 ^
Items 1, 3, 10, 20, 21, 25»
2
Items 1, 3, 10, 13, 14, 15, 20, 21, 23, 24, 25.
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the North Central Association rated most of the Items lower 
than those In the states of Kansas and Minnesota.
Teaching Experience
Table 8 shows the comparison as to the number of 
years and kinds of teaching experience recommended by the 
authorities In Kansas, Minnesota, and the North Central 
Association.
The opinion varied more on teaching experience than 
It did on the professional education and the personal charac­
teristics necessary for a beginning junior high school prin­
cipal. The closeness of opinions In professional education 
has been noted by the preceding table and by previous com­
ments. Kansas and Minnesota authorities agreed rather 
closely on the amount of teaching experience, but It will 
be noted that those In the North Central Association recom­
mended considerably more experience for a beginning junior 
high school principal.
The field of experience which received the highest 
percent of approval by all three groups was experience as a 
junior high school teacher. The North Central Association 
and Kansas authorities agreed that experience as an element­
ary teacher was second In Importance. Minnesota respondents 
rated assistant junior high school principal second and 
elementary teaching experience third. Kansas and the North 
Central Association authorities agreed that experience as
TABLE 8
TEACHING EXPERIENCE RECOMMENDED BY SELECTED AUTHORITIES IN 
THE STATES OF KANSAS, MINNESOTA, AND THE NORTH 








1 2 3 4 5 6-10 11-15
This Field Experie; 
This Fii
Elementary Teacher
Kan. 3 10 6 1 1 0 0 21 23.3
Minn. 8 11 3 0 1 0 0 17 24.6
NCA 43 150 93 21 34 6 0 347 61.8
Elementary Kan. 0 1 0 0 0 0 0 1 1.1
Supervisor Minn. 1 0 2 0 0 0 0 3 3.4
NCA 28 44 15 1 4 1 0 93 l6.6
Elementary Kan. 2 5 5 1 0 0 0 13 14.4
Principal Minn. 0 5 3 0 0 0 0 8 11.6
NCA 33 77 51 17 13 4 0 195 34.7
Junior High Kan. 4 9 7 5 2 1 0 28 31.1School Minn. 0 9 5 4 8 2 0 28 40.6Teacher NCA 22 143 158 6l 104 37 1 526 93.8
Assistant Kan. 3 7 2 2 0 0 0 14 15.5Junior High Minn. 7 9 1 0 1 1 0 19 27.5School
Principal










1 2 nD 4 5 6-10 11-15 This Field
6. Supervisor of Kan. 2 0 0 0 0 0 0 2 2.2
Instruction Minn.3 2 0 0 0 0 0 5 7.2
in Secondary 
Schools
NCA 28 24 9 2 1 0 0 64 11.4
7. Senior High Kan. 2 4 2 0 0 0 0 8 8.8
School Minn.2 6 0 0 0 0 1 9 13.0
Teacher NCA 47 80 30 8 6 0 1 172 30.7
8. Assistant Kan. 0 1 0 0 0 0 0 1 1.1
Senior High Minn.1 1 0 0 0 0 0 2 2.9
School
Principal
NCA 18 9 5 2 1 0 0 35 6.3
9. Senior High Kan. 0 0 0 0 0 0 0 0 0
School Minn.O 1 0 0 0 0 0 1 1.5
Principal NCA 3 5 0 0 1 0 0 9 1.6



















11. Counselor in Kan. 4 5 1 0 0 0 0 10 11.1
Junior High Minn.3 2 3 0 0 0 0 8 11.6











1 2 3 4 5 6-10 11-15
12. Counselor in Kan. 0 0 0 0 0 0 0 0 0
Senior High Minn. 1 0 1 0 0 0 0 2 2.9
School NCA 12 3 2 1 0 0 0 18 3.2
13. Other ex­ Kan. 0 0 0 0 0 0 0 0 0






NCA 0 0 0 0 0 0 0 0 0
VOo
TABLE 9
THE RESPONSES AND PERCENT OF RESPONSES BY THE AUTHORITIES IN THE STATES 
OF KANSAS, MINNESOTA, AND THE NORTH CENTRAL ASSOCIATION TO EACH 




o (0 3  1»
Z C , 0  (h0 CO"O a CD X  mC CQ > ■p CD CO
CO CD •H c H  CD
A P> P CO +> Ü -P
w CO c •p C CO CD C
CD H k CD k CD U  % CD
■p CO CD O O Ü •H O
CO •P a 0. fu CQ P kp) 0 6 CD e CD CD 0 CD




















have ability to Kan. 106 83 78.3 23 21.7 0 0 0 0 0 0 100
delegate Minn. 85 55 64.7 28 32.9 2 2.4 0 0 0 0 100
responsibility. NCA 680 519 76.3 161 23.7 0 0 0 0 0 0 100
have ability to Kan. 105 76 72.4 29 27.6 0 0 0 0 0 0 100
inspire Minn. 84 37 44.1 4o 47.6 7 8.3 0 0 0 0 100
others. NCA 680 484 71.2 191 28.1 5 .7 0 0 0 0 100
have concern for Kan. 106 86 81.1 20 18.9 0 0 0 0 0 0 100
human welfare. Minn. 84 59 70.2 25 29.8 0 0 0 0 0 0 100
NCA 679 489 72.0 187 27.5 3 .5 0 0 0 0 100
have a sense of Kan. 106 54 50.9 48 45.3 4 3.8 0 0 0 0 100
civic responsi­ Minn. 85 32 37.6 47 55.3 6 7.1 0 0 0 0 100




< 0) PÜ CO p pz § uCO cCO Q) c(1)
T3 p. 0) •> to P H ÜC CO > P 0> CO P a p
CO 0 •H C H  Q) 0 CD mK P p CD P a  Ü p a p Sh P Pk
Oi (0 c P C CO 0) C 6 p •H C0) H P Q) k 0) P % 0) H d> CO (b r4•P (0 O 0 o •H Ü Ü (b o CO
CO P a P a k CO P u p u 73 p P
p 0 g (U 8 Q) 0) 0 0) 0 0) C 0) 0CO Eh H pL. H A % PL, z Pk 5 CL, Eh
5. have a sense of




6. have a willing­
ness to work 
hard and long 
hours.





Kan. 106 76 71.7 30 28.3 0 0 0 0 0 0 100
8 18
NCA 675 421 62.4 242 35.8 12 1.8 0 0 0 0 100
Kan. 105 49 46.7 48 45.7 7 6.6 1 1.0 0 0 100
Minn. 85 38 44.7 37 43.5 9 30.6 1 1.2 0 0 100
NCA 679 334 49.2 292 43.0 47 6.9 4 .6 2 .3 100
Kan. 106 87 82.1 19 17.9 0 0 0 0 0 0 100
Minn. 85 76 89.4 9 10.6 0 0 0 0 0 0 100
NCA 681 569 83.6 112 16.4 0 0 0 0 0 0 100
fO
TABLE 9 (continued)
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8. have a wide breadth Kan. 106 57 53.8 43 40.6 5 4.7 1 .9 0 0 100
of interest. Minn. 84 35 41.7 47 55.9 2 2.4 0 0 0 0 100 g
NCA 675 302 44.7 342 50.7 30 4.4 1 .2 0 0 100
9. have ability to Kan. 106 58 54.7 47 44.3 1 1.0 0 0 0 0 100
express himself Minn. 85 37 43.5 44 51.8 4 4.7 0 0 0 0 100
clearly. NCA 680 321 47.2 347 51.0 12 1.8 0 0 0 0 100
10. have a cheerful Kan. 106 61 57.5 41 38.7 4 3.8 0 0 0 0 100
attitude. Minn. 85 38 44.7 40 47.1 7 8.2 0 0 0 0 100
NCA 681 355 52.1 300 44.1 26 3.8 0 0 0 0 100
11. be a member of Kan. 104 22 21.1 50 48.1 26 25.0 6 5.8 0 0 100
some church. Minn. 84 22 26.2 28 33.3 25 29.8 930.7 0 0 100
NCA 675 163 24.1 276 40.9 195 28.9 4l 6.1 0 0 100
12. have confidence in Kan. 106 78 73.6 28 26.4 0 0 0 0 0 0 100
student, faculty. Minn. 83 55 66.3 27 32.5 1 1.2 0 0 0 0 100
and community. NCA 678 433 63.9 241 35.5 4 .6 0 0 0 0 100
TABLE 9 (continued)
A junior high school 
principal should
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13. have a democratic
attitude In work- Minn. 85 53 62.4 32 37.6 0 0 0 0 0 0 100 vo
Ing with people. 
l4. be conservative.
15. have demonstrated 
maturity In meet­
ing and solving 
personal problems
16. have ability to 
control his 
emotions.
17. enjoy helping 
others solve 
their problems.
Kan. 105 79 75.2 24 22.9 2 1.9 0 0 0 0 100
.
NCA 679 431 63.5 238 35.1 9 1.3 1 .1 0 0 100
Kan. 104 15 14.4 36 34.6 27 26.0 21 20.2 5 4.8 100
Minn. 85 1 1.2 30 23.5 28 32.9 27 31.8 9 D.6 100
NCA 662 64 9.7 225 34.0 181 27.3137 20.7 55 8.3 100
Kan. 104 53 51.0 49 47.1 2 1.9 0 0 0 0 100
Minn. 84 43 51.2 39 46.4 2 2.4 0 0 0 0 100
NCA 676 303 44.8 349 51.6 22 3.2 1 .2 1 .2 100
Kan. 105 75 71.4 29 27.6 1 1.0 0 0 0 0 100
Minn. 85 54 63.5 29 34.1 2 2.4 0 0 0 0 100
NCA 679 439 64.7 231 34.0 9 1.3 0 0 0 0 100
Kan. 106 47 44.3 56 52.8 2 1.9 1 1.0 0 0 100
Minn. 85 32 37.7 46 54.1 7 8.2 0 0 0 0 100
NCA 683 277 40.6 370 54.2 34 4.9 2 .3 0 0 100
TABLE 9 (continued)
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l8. be enthusiastic Kan. 106 74 69.8 32 30.2 0 0 0 0 0 0 100
about his work. Minn. 85 55 64.7 29 34.1 1 1.2 0 0 0 0 100
NCA 680 429 63.1 246 36.2 5 .7 0 0 0 0 100
19. have faith and Kan. 106 82 77.4 21 19.8 3 2.8 0 0 0 0 100
belief in public Minn. 85 66 77.6 17 20.0 2 2.4 0 0 0 0 100
education. NCA 673 494 73.4 171 25.4 8 1.2 0 0 0 0 100
20. have demonstrated Kan. 105 42 40.0 50 47.6 13 12.4 0 0 0 0 100
ability as an Minn. 85 36 42.3 35 41.2 14 16.5 0 0 0 0 100
executive. NCA 677 268 39,6 344 50.8 65 9.6 0 0 0 0 100
21. have faith in Kan. 106 74 69.8 29 27.4 3 2.8 0 0 0 0 100
democratic Minn. 85 54 63.5 29 34.1 1 1.2 1 1.2 0 0 100processes. NCA 678 382 56.3 278 41.0 17 2.5 1 .2 0 0 100
22. have a friendly Kan. 106 65 61.3 40 37.7 1 1.0 0 0 0 0 100
attitude. Minn. 85 47 55.3 30 35.3 8 9.4 0 0 0 0 100




A junior high school 
principal should
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be a person of Kan. 106 32 30.2 62 58.5 12 11.3 0 0 0 0 100
good appearance. Minn. 84 13 15.5 57 67.8 13 15.5 1 1.2 0 0 100
NCA 678 184 27.1 406 59.9 84 12.4 4 .6 0 0 100
use good judgment Kan. 106 78 73.6 28 26.4 0 0 0 0 0 0 100
in making Minn. 85 58 68.2 25 29.4 2 2.4 0 0 0 0 100
decisions. NCA 681 449 65.9 229 33.6 3 .5 0 0 0 0 100
have good Kan. 106 58 54.7 46 43.4 2 1.9 0 0 0 0 100
manners. Minn. 85 36 42.4 45 52.9 4 4.7 0 0 0 0 100
NCA 681 332 48.8 336 49.3 13 1.9 0 0 0 0 100
be a person of Kan. 106 86 81.1 20 18.9 0 0 0 0 0 0 100
good moral Minn. 85 56 65.9 27 31.8 2 2.3 0 0 0 0 100character. NCA 679 524 77.2 152 22.4 3 .4 0 0 0 0 100
have good physical Kan. 105 62 59.0 43 4l.O 0 0 0 0 0 0 100
and mental health. Minn. 85 42 49.4 42 49.4 1 1.2 0 0 0 0 100
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2 8. have ability to use Kan. 106 56 52.8 50 47.2 0 0 0 0 0 0 100
good English. Minn. 85 34 40.0 50 98.8 1 1.2 0 0 0 0 100 kd
NCA 680 312 45.9 363 53.4 5 .7 0 0 0 0 100 -0
29. be a person who is Kan. 106 73 68.9 33 31.1 0 0 0 0 0 0 100
growing profession­ Minn. 85 58 68.2 26 30.6 1 1.2 0 0 0 0 100
ally and Is teach­
able.
NCA 681 405 59.5 271 39.1 5 .7 0 0 0 0 100
30. have good work Kan. 104 52 50.0 52 50.0 0 0 0 0 0 0 100
habits. Minn. 85 35 41.2 49 57.6 1 1.2 0 0 0 0 100
NCA 678 294 43.4 375 55.3 9 1.3 0 0 0 0 100
31. have a good Kan. 106 17 16.0 67 63.2 22 20.8 0 0 0 0 100
voice. Minn. 85 8 9.4 54 63.5 21 24.7 2 2.4 0 0 100
NCA 675 78 11.6 457 67.7139 20.6 1 .1 0 0 100
TABLE 9 (continued)
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be guidance minded. Kan. 105 26 24.8 73 69.5 6 5.7 0 0 0 0 100
Minn. 84 31 36.9 45 53.6 8 9.5 0 0 0 0 100 ^
NCA 671 172 25.6 414 61.7 80 11.9 5 .8 0 0 100 00
have initiative. Kan. 106 56 52.8 48 45.3 2 1.9 0 0 0 0 100
Minn. 85 46 54.1 39 45.9 0 0 0 0 0 0 100
NCA 677 311 48.9 328 48.4 18 2.7 0 0 0 0 100
be helpful to Kan. 106 58 54.7 48 45.3 0 0 0 0 0 0 100
students and Minn. 85 52 61.2 31 36.5 2 2.3 0 0 0 0 100
teachers. NCA 675 412 61.0 256 37.9 7 1.1 0 0 0 0 100
have a high degree Kan. 104 29 27.9 67 64.4 8 7.7 0 0 0 0 100
of intelligence. Minn. 84 11 13.1 57 67.9 15 17.8 0 0 0 0 100
NCA 666 155 23.3 432 64.9 71 10.7 7 ]L.O 1 .1 100 .
TABLE 9 (continued)
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36. have a high degree Kan. 102 41 40.2 50 49.0 10 9.8 0 0 1 1.0 100




NCA 667 262 39.3 318 47.7 72 10.8 13 1.9 2 .3 100
37. have an interest in Kan, 106 69 65.1 37 34.9 0 0 0 0 0 0 100
and liking for Minn. 85 57 67.1 24 28.2 4 4.7 0 0 0 0 100
teaching. NCA 678 435 64.1 235 34.7 8 1.2 0 0 0 0 100
38. be a person of Kan. 106 83 78.3 23 21.7 0 0 0 0 0 0 100
integrity. Minn. 64 75.3 20 23.5 1 1.2 0 0 0 0 100
NCA 669 496 74.1 170 25.4 3 .5 0 0 0 0 100
39. like to study and Kan. 106 46 43.4 58 54.7 2 1.9 0 0 0 0 100
read profession­ Minn. 85 23 27.0 57 67.1 5 5.9 0 0 0 0 100
ally. NCA 673 217 32.2 424 63.0 32 4.8 0 0 0 0 100
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4 5 . have natural Kan. 103 17 16.5 60 58 .3 22 2 1 .3 4 3.9 0 0 100dignity. Minn. 83 10 12.0 45 54 .2 24 2 8 .9 4 4.8 0 0 100
NCA 660 90 13.6 412 6 2 .4 135 2 0 .5 21 3.2 2 .3 100
46, be young Kan. 100 19 19.0 63 6 3 .0 14 14.0 4 4.0 0 0 100mentally and Minn, 83 10 12.0 41 4 9 .4 27 32.5 5 6.0 0 0 100not too old NCA 662 97 14.7 379 57 .2 156 23 .6 28 4.2 2 .3 100physically.
4 7 , be optimistic. Kan, 106 30 28 .3 66 6 2 .3 9 8 .5 1 .9 0 0 100Minn. 85 4 16.0 14 56.0 9 28 .0 0 0 0 0 100
NCA Ô75 162 24.0 439 6 5 .0 68 10.1 6 .9 0 0 100
48. have patience. Kan, 106 55 51 .9 50 47 .2 1 .9 0 0 0 0 100Minn. 85 39 45 .9 44 51 .8 2 2.3 0 0 0 0 100
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4 9 . possess a clear Kan, 
aââ broad Min
perspective. NCA
nd n. 84 32 38.1 48 57.1 4 4.8 0 0 0 0 100 g
5 0 . have a repute- Kan. tlon as a lead- Minn, 
er In the com- NCA 
munlty.
5 1 . have a sense Kan. 
of humor. Minn.
NCA
5 2. be resourceful Kan. 
in handling Minn, 
the problems NCA 
of administra­tion.
104 30 2 8 .8 71 6 8 .3 3 2.9 0 0 0 0 100
. .
669 232 34.7 412 61 .6 24 3.6 1 .1 0 0 100
105 15 14.3 67 6 3 .8 23 2 1 .9 0 0 0 0 10084 10 11.9 43 51.2 30 35 .7 1 1.2 0 0 100
676 87 12.9 400 59.2 185 27 .3 4 .6 0 0 100
105 43 41.0 55 52.4 7 6.6 0 0 0 0 100
85 37 43 .5 44 51 .8 4 4 .7 0 0 0 0 100
667 253 37.9 367 55.0 47 7.1 0 0 0 0 100
106 52 4 9 .1 54 50 .9 0 0 0 0 0 0 100
85 46 54.1 38 44.7 1 1.2 0 0 0 0 100
677 296 43 .7 370 54.7 11 1.6 0 0 0 0 100
TABLE 9 (continued)
A junior high school principal should
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53. have a recrea­ Kan. 103 20 19.4 59 57.3 22 21.4 2 1.9 0 0 100tional interest. Minn. 85 14 16.5 47 55.3 21 24.7 3 3 .5 0 0 100NCA 668 87 13.0 385 57.6 184 27.6 12 1.8 0 0 100
54. have a sense of Kan. 105 71 67 .6 33 31.4 1 1.0 0 0 0 0 100justice. Minn. 85 56 65 .9 27 31 .8 2 2.3 0 0 0 0 100NCA 674 435 64.6 228 33.8 11 1.6 0 0 0 0 100
55. he sensitive to Kan. 105 49 46.7 54 51.4 2 1.9 0 0 0 0 100problems. Minn. 85 35 41.2 41 48.2 8 9.4 1 1.2 0 0 100NCA 670 266 39 .7 369 55.1 32 4.8 1 .1 a .3 100
5 6. be a scholar. Kan. 105 21 20.0 54 51.4 29 27 .6 1 1.0 0 0 100Minn. 85 3 3.5 43 50.6 36 42.4 3 3 .5 0 0 100NCA 665 61 9.2 361 54.3 227 34.1 16 2.4 0 0 100
5 7 . be enthusiastic Kan. 105 47 44.8 50 47.6 8 7.6 0 0 0 0 100about what educa­ Minn. 85 28 32.9 48 56.5 9 10.6 0 0 0 0 100tion can do. NCA 676 263 38.9 369 54.6 43 6.4 1 .1 0 0 100
Hooo
TABLE 9 (continued)
A Junior high school o  principal should
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be sincere. Kan. 106 75 7 0 .8 30 38 .3 1 .9 0 0 0 0 100Minn. 84 58 69 .0 25 2 9 .8 1 1.2 0 0 0 0 100NCA 676 481 71 .1 187 27 .7 8 1.2 0 0 0 0 100
have social Kan. 103 43 41.7 56 54 .4 4 3.9 0 0 0 0 100Intelligence. Minn. 85 33 3 8 .8 51 6 0 .0 1 1.2 0 0 0 0 100NCA 670 228 34.0 412 6 1 .5 30 4.5 0 0 0 0 100
be a person of Kan. 106 57 53.8 47 44.3 2 1.9 0 0 0 0 100sound educa­ Minn. 84 49 58.3 33 39.3 2 2.4 0 0 0 0 100tional prin­
ciples.
NCA 675 339 50.2 324 48.0 12 1.8 0 0 0 0 100
be sympathetic.Kan. 104 54 51.9 48 46.1 1 1.0 1 1.0 0 0 100Minn. 85 43 50.6 36 42.4 6 7.0 0 0 0 0 100NCA 673 332 49 .3 323 48.0 17 2.5 1 .2 0 0 100
Ho
TABLE 9 (continued)
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6 2 . be tactful in Kan. 106 68 64.2 37 34.9 1 .9 0 0 0 0 100dealing with Minn. 85 50 58 .8 35 41.2 0 0 0 0 0 0 100people. NCA 680 426 62 .6 246 36.2 8 1.2 0 0 0 0 100
6 3 . be tolerant with Kan. 106 60 56.6 45 42.5 1 .9 0 0 0 0 100others. Minn. 85 41 48.2 41 48.2 2 2.4 1 1.2 0 0 100NCA 676 358 53.0 309 45 .7 7 1.0 2 .3 0 0 100
64. have faith in Kan. 106 52 49 .1 54 50 .9 0 0 0 0 0 0 100and trust Minn. 85 42 49 .4 40 47 .1 3 3 .5 0 0 0 0 100people. NCA 672 347 51.6 311 46.3 14 2.1 0 0 0 0 100
6 5 . understand vary­ Kan. 105 53 50 .5 52 49 .5 0 0 0 0 0 0 100ing points of Minn. 85 46 54.1 38 44.7 1 1.2 0 0 0 0 100view. NCA 674 309 45 .9 348 51.6 17 2.5 0 0 0 0 100
66. be unselfish. Kan. 106 38 35.9 64 60 .4 1 .9 3 2.8 0 0 100Minn. 85 29 34.1 45 52.9 10 11.8 1 1.2 0 0 100NCA 675 248 36.7 378 56.0 44 6.5 5 .8 0 0 100
Ho
TABLE 9 (continued)
A junior high school 
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67 . have a well or­ Kan. 106 50 47 .2 55 5 1 .9 1 .9 0 0 0 0 100ganized consis­ Minn, 85 50 58 .8 34 40.0 1 1.2 0 0 0 0 100tent' :phllo3ophy 
of ■ éducation.
NCA 673 315 46.8 334 49 .6 23 3.4 1 .2 0 0 100
68. work for and with Kan. 105 74 70 .5 31 29 .5 0 0 0 0 0 0 100his faculty, stu­ Minn. 84 59 70.2 25 2 9 .8 0 0 0 0 0 0 100dents, and commu­
nity openly and fairly.
NCA 675 467 6 9 .2 205 30.4 3 .4 0 0 0 0 100
6 9 . he willing to Kan. 105 76 72 .4 29 27.6 0 0 0 0 0 0 100accept persons as Minn. 85 54 6 3 .5 31 36.5 0 0 0 0 0 0 100individuals. NCA 672 418 62 .2 251 37.4 3 .4 0 0 0 0 100
oen
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assistant junior high school principal was third. It is 
significant that all three groups agreed on the same three 
fields of experience, and only one group varied in the 
placement.
Personal Characteristics 
Table 9 shows the responses, by number and per cent 
of the authorities in Kansas, Minnesota, and the North 
Central Association to each level of each item of sixty- 
nine personal characteristics. The per cent of agreement 
by the three groups of authorities on practically all person­
al characteristics is very high. Item 7 , being willing to 
take responsibility for decisions he must make, was the only 
item in any of the tables in which 100 per cent of the auth­
orities agreed that it was either imperative or important.
The authorities definitely agreed that it was not important 
whether a junior high school principal was a man or a woman.
Less than 10 per cent thought it imperative or important
that the principal of a junior high school be a woman, and
less than 30 per cent rated it imperative or important that
he be a man. Two other items, being conservative and being
married, were rated less than 30 per cent on these levels
3of response by all three groups. Only four items, being 
conservative, being a male, being a female, and being married.
oItems l4 and 44
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in Table 9 received a rating by less than 50 per cent as 
imperative or important in either of three groups of parti­
cipants.
Summary
The per cent of agreement among all three groups was 
very high in professional education, teaching experience, 
and personal characteristics. The greatest variation among 
the authorities was on the amount of teaching experience a 
beginning Junior high school principal should have when he 
becomes a principal. The same three fields of teaching ex­
perience were recommended by all three groups of authorities. 
The agreement on personal characteristics was higher than on 
either professional education or teaching experience. There 
is no significant difference between the authorities on 
either professional education, teaching experience, or per­
sonal characteristics.
-n------------------------
Items l4, 42, 43, 44.
CHAPTER IV
CRITERIA FOR THE PROFESSIONAL PREPARATION AND 
PERSONAL CHARACTERISTICS NEEDED BY A 
JUNIOR HIGH SCHOOL PRINCIPAL
A number of authorities agree that there is a need 
for some objective data to evaluate the professional prepa­
ration and personal characteristics of junior high school 
principals. The criteria set up in this chapter was on the 
basis of the opinion of some of the most competent authori­
ties that could be found. As stated in Chapter I, the junior 
high school principal, superintendents, and the professors 
of secondary education were selected as authorities. The 
principals were selected because they have had experience 
in organizing and administering the junior high school; the 
superintendents because they select and observe the principal 
on the Job; and the professors because they are specialized 
in the theory and contribute most to the professional educa­
tion of the junior high school principal.
The list of items included in the questionnaire w a s , 
recommended by the professors of secondary education in 
selected Colleges and Universities of Texas. This procedure
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was used in order that the authorities who recommended the 
items would not be the judges as to whether or not the items 
were necessary for the professional preparation and personal 
characteristics of the beginning junior high school princi­
pal .
The authorities in the North Central Association were 
given an opportunity to respond to each item on five levels, 
namely, (1) Imperative, (2) Important, (3) Desirable, but 
Not Necessary, (4) Not Important, and (5) Undesirable. The 
items were chosen for the criteria only if more than 50 per 
cent of the respondents checked the item as imperative or 
important.
Professional Education
Thirty-nine areas were included in professional 
education. Of these, only three were rated less than 50 
per cent by the selected authorities as either imperative 
or important. These areas were 7, 8, and 32. Area 7 was 
chosen by 47 per cent as important or imperative and per­
tained to the administration of special services. Item 8, 
which was the field of business management, received the 
lowest percentage of response on the imperative or important 
levels. This item received the lowest response of the three 
rejected or only 38.4 per cent. Item 32, the field of 
history and development of education, was rated as imperative 
or important by 45*3 per cent of the selected authorities.
â
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More than 50 percent of the selected participants 
rated the thirty-six remaining items as imperative or im­
portant, therefore, they are included in the criteria.
Criteria for Professional Education 
A Junior high school principal should have profession­
al education in
1. Junior high school administration,
2. administration of student activity programs.
3. supervision of instruction.
4. elementary school administration.
5. senior high school administration.
6. personnel administration.
7. local and state school administration.
8. Junior high school curriculum.
9. elementary curriculum.





1 5 . secondary education methods.
1 6 . elementary education methods.
1 7 . teaching of some major field of learning 
(social studies, math, etc.)
1 8 . adolescent psychology.
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19. child growth and development.
20. exceptional child psychology.
21. educational psychology.
22. psychology of learning.
23. Junior high school theory and practice.
24. diagnostic and remedial Instructions.
25. democratic group procedures.
26. audlo-vlsual aids.
27. child accounting.
2 8 . educational evaluation.
29. educational sociology.
3 0 . philosophy of education.
31. the principles of modern education.
32. public relations.
33. public speaking.
34. the role of education In American Democracy.
35. educational statistics.
36. tests and measurements.
Teaching Experience 
The selected authorities were given a list of 
twelve fields of teaching experience to choose from and 
given an opportunity to write In other fields which they 
considered Important. The twelve fields listed are Included 
In the questionnaire In the appendix. They responded to 
fields and also to the number of years in the fields chosen.
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Of the 683 persons who returned the questionnaire, 56I re­
sponses to this part of the questionnaire were usable. The 
criteria for teaching experience which more than 50 per cent 
of the authorities chose as imperative or important were in 
three fields.
Criteria for Teaching Experience
1. A beginning junior high school principal 
should have had experience as an elementary 
teacher.
2. A beginning junior high school principal 
should have had experience as a junior high 
school teacher.
3 . A beginning junior high school principal 
should have had experience as an assistant 
junior high school principal.
Personal Characteristics 
There are sixty-nine items included in this group and 
only four were rejected. As in the other groups an item was 
not chosen if it was not rated as imperative or important 
by more than 50 per cent of the selected authorities. Less 
than 50 per cent of the authorities rated items l4, 42, 43, 
and 44 in Table 5 as imperative or important. They did not 
think it was imperative or important whether or not a junior 
high school principal was conservative. They did not think
that sex was a factor to be considered in the selection of a
junior high school principal or that whether he was married 
or not was an important factor. These four items were not
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included In the criteria.
The remaining sixty-five items were rated as imperative 
or important by more than 50 per cent of the respondents 
and are Included in the criteria of personal characteristics. 
These criteria were developed for the purpose of establish­
ing objective data to use in the selection of junior high 
school principals.
Criteria for Personal Characteristics 
A junior high school principal should
1. have ability to delegate responsibilities.
2. have ability to inspire others.
3. have concern for human welfare.
4. have a sense of civic responsibilities.
5. have a sense of human values as differentiated
from subject matter values.
6. have a willingness to work hard and long hours.
7. be willing to take responsibility for decisions 
he must make.
8. have a wide breadth of interest.
9. have ability to express himself clearly.
10. have a cheerful attitude.
11. be a member of some church.
12. have confidence in student, faculty, and
community.
13. have a democratic attitude in working with 
people.
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14. have demonstrated maturity in meeting and 
solving personal and professional problems.
1 5 . have ability to control his emotions.
1 6 . enjoy helping others solve their problems.
1 7 . be enthusiastic about his work.
1 8 . have faith and belief in public education.
1 9 . have demonstrated ability as an executive.
20. have faith in democratic processes,
21. have a friendly attitude.
22. be a person of good appearance.
2 3 . use good Judgment in making decisions.
24. have good manners.
2 5 . be a person of good moral character.
2 6 . have good physical and mental health.
2 7 . have ability to use good English.
2 8 . be a person who is growing professionally 
and is teachable.
2 9 . have good work habits.
3 0 . have a good voice.
3 1 . be guidance minded.
3 2 . have initiative.
3 3 . be helpful to students and teachers.
3 4 . have a high degree of intelligence.
3 5 . have a high degree of moral and ethical conduct 
incorporating religious convictions.
3 6 . have an interest in and liking for teaching.
3 7 . be a person of integrity.
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3 8 . like to study and read professionally.
39. love young people.
40. be loyal to those with whom he works.
41. have natural dignity.
42. be young mentally and not too old physically,
4 3 . be optimistic.
44. have patience.
4 5 . possess a clear and broad perspective.
46. have a reputation as a leader in the 
community.
4 7 . have a sense of humor.
48. be resourceful in handling the problems of 
administration.
4 9 . have a recreational interest.
5 0 . have a sense of justice.
5 1 . be sensitive to problems.
5 2 . be a scholar.
5 3 . be enthusiastic about what education can do,
5 4 . be sincere.
5 5 . have social intelligence.
5 6 . be a person of sound educational principles.
5 7 . be sympathetic.
5 8 . be tactful in dealing with people.
5 9 . be tolerant with others.
6 0 . have faith in and trust people.
6 1 . understand varying points of view.
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62. be unselfish.
6 3 . have a well organized consistent philosophy 
of education.
64. work for and with his faculty, students, 
and community openly and fairly.
6 5 . be willing to accept persons as individuals.
Summary
These criteria were selected because more than 50 
per cent of the respondents to the questionnaire checked 
them as imperative or important. They were then named as 
criteria on the assumption that if more than 50 per cent of 
the authorities agreed that they were imperative or important, 
they should be included.
CHAPTER V
COMPARISON OF THE STATUS OF PROFESSIONAL PREPARATION OF 
JUNIOR HIGH SCHOOL PRINCIPALS IN THE NORTH CENTRAL 
ASSOCIATION WITH THE CRITERIA DERIVED FROM THIS 
STUDY AND THE CERTIFICATION REQUIREMENTS OF 
THE DIFFERENT STATES IN THE NORTH CENTRAL
ASSOCIATION
The purpose of this chapter is to compare the cer­
tification requirements of the different states of the North 
Central Association with the criteria derived from this 
study, to compare the status of the professional preparation 
of the Junior high school principals in these states with 
the criteria established, and to compare the certification 
requirements with the professional preparation of the prin­
cipals in the North Central Association.
Three tables, 10, 11, and 12 were used to present 
the data and the comparisons are shown in Tables 11 and 12. 
Table 10 shows the certification requirements of the differ­
ent states of the North Central Association, but a compari­
son can not be shown here in table form because of the 




Table 10 shows the requirements by states for a candi­
date to hold a certificate which will qualify him to become 
a junior high school principal. Most states require a 
limited amount of professional education In the field of 
administration and supervision. Psychology and one of the 
following subjects Is required by most states ; history, 
philosophy, or principles of education. Many other subjects 
are required by a number of states such as curriculum, 
methods, practice teaching, guidance, school finance, school 
house planning and construction, statistical methods In 
education, school and community relations, personnel services, 
education of exceptional children, the school In the social 
order, and business administration.
The North Central Association does not set up any 
requirements for junior high school principals In particular. 
Most states require a junior high school principal to meet 
the same standards as any other secondary school principal. 
Colorado requires a five year elementary certificate and Is 
the only state which does not require a Bachelor’s degree.
Six of the states require a certificate In secondary ad­
ministration. The requirements are comparable. In that most 
all the states require the same certificate for a secondary 
principal as for a secondary teacher.
F o u r t e e n  of the states require a Bach e l o r ' s  degree
TABLE 10
THE CERTIFICATION REQUIREMENTS FOR JUNIOR HIGH SCHOOL 
PRINCIPALS IN THE DIFFERENT STATES OF THE NORTH 
CENTRAL ASSOCIATION
State
Degree Hours of Professional
Required Education Required

















15 hours graduate 
Education




18 hours in adminis­
tration and Super­
vision
20 hours in Graduate 
Education





5 yr. Elementary None












State Degree Hours of ProfessionalRequired Education Required























Minor in Elementary 
Education
12 hours Graduate Education
l6 hours Graduate 
Education
9 hours Graduate 
Education




5 yr. Secondary None
Principal
5 yr. Initial 2
1 yr. Provisional 5
Teacher Certificate None
4 yr. Provisional 3












Hours of Professional 
Education Required





Wisconsin Bachelor's 18 hours High School 1






with five of these specifying additional work above the 
Bachelor’s degree but less than a Master's degree. Four 
states require a Master's degree or its equivalent, to be 
certified as a secondary school principal.
There is some variation in the teaching experience 
requirements. Twelve of the states vary from one to five 
years in the experience required before becoming a junior 
high school principal. Three of the twelve states specify 
that the experience be in the secondary school, the other 
do not state any particular field.
Comparison of Criteria with Status 
of Professional Education
Table 11 shows the comparison between the criteria 
set up in this study and the status of the professional 
education of the junior high school principals in the North 
Central Association. The per cent of the selected authori­
ties which rated each item as either imperative or important 
is given for a comparison with the status of the professional 
education of the junior high school principal.
There was only one criterion in which more than 90 
per cent of the junior high school principals have had pro­
fessional education. This criterion was in the field of 
educational psychology. It will be noted, however, that 
93.1 per cent of the respondents to the questionnaire checked 
that it was imperative or important for the professional
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TABLE 11
A COMPARISON OF THE CRITERIA FOR THE PROFESSIONAL 
EDUCATION OF JUNIOR HIGH SCHOOL PRINCIPALS WITH 
THE STATUS OF THE PROFESSIONAL EDUCATION IN 
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should have professional edu­
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administration. 282 82.0
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5. senior high schooladministration. 247 71.8
6. personnel administration. 176 51.2
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A Junior high school principal 
should have professional edu­
cation in
8. Junior high school
curriculum. 243
9. elementary curriculum. 1J6
1 0 . senior high school
curriculum. 195
11. curriculum development. 235
12. counseling. 200
13. educational guidance. 228
14. vocational guidance. 136
15. secondary education
methods. 300
16. elementary educationmethods. 166
17 . teaching some major 
field of learning 
(social studies,
math, etc.). 303
7 0 . 6
51.2
5 6 . 7
68.3
5 8 . 1
66 .3
39.5
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A Junior high school principal 
should have professional edu­
cation in
18. adolescent psychology. 204
1 9 . child growth and 
development. 233
20. exceptional child 
psychology. 142
21. educational psychology. 315
22. psychology of learning. 255
23. Junior high school theory
and practice. 170
24. diagnostic and remedial 
instruction. 149
2 5 . democratic group procedure.^
2 6 . audio-visual aids. 1 6 8
8 2 . 6
6 7 . 7
41.3 





Due to a typographical error in the questionnaire, 
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A Junior high school principal 
should have professional edu­
cation In
2 7 . child accounting. 90
2 8 . educational evaluation. II6
2 9 . educational sociology. 1 83
3 0 . philosophy of education. 2 8 1
3 1 . principles of modern
education. 196
3 2 . public relations. 1 2 8
3 3 . public speaking. 1 9^
34. the role of education in
American Democracy. 71
3 5 . educational statistics. 217
3 6 . tests and measurements. 295
2 6 . 2
33.7
53.2





6 3 . 1
8 5 . 8
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education of a Junior high school principal, in only nine 
of the criteria listed did less than 50 per cent of the
1junior high school principals have professional education. 
The area of child accounting was the field where the least 
professional education was reported. Only 20.6 per cent 
of the principals participating in this study reported 
they had had education in this area, but 57.2 per cent of 
all the selected authorities checked the item as imperative 
or important.
Only one of the 323 Junior high school principals 
who checked the highest degree he held had less than a 
Bachelor's degree. Forty-one of the number held a 
Bachelor's degree and 27^ had a Master's degree. Five had 
a Doctor, of Education d;egree and two held a octor of 
Philosophy degree.
Teaching Experience 
Table 12 shows a comparison by number and per cent 
of the status of experience reported by the 332 Junior high 
school principals with the criteria for teaching experience,
Criteria. l4, 20, 23, 24, 26, 27, 28, 32, and 34,
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TABLE 12
A COMPARISON OF THE CRITERIA FOR TEACHING EXPERIENCE 
FOR JUNIOR HIGH SCHOOL PRINCIPALS WITH THE STATUS 
OF THE TEACHING EXPERIENCE OF 332 JUNIOR HIGH 
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1 . Elementary Teacher 161 48.5 61.8
2 . Junior High School 
Teacher 213 64.2 93.8
3. Assistant Junior High School Principal 55 16.6 59.2
It will be noted that more Junior high school prin­
cipals of the 332 responding had experience as a Junior high 
school teacher than in any other field. Ninety-three and 
eight tenths per cent of the authorities who responded to 
this item agreed that experience as a Junior high school 
teacher was Important. The next field in which most of the 
principals had had experience was as a senior high school
teacher. However, only 30.7 per cent of the respondents
 2 ■■ -  —
See Table 13 in the appendix.
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recommended it as Important in the professional preparation 
of a Junior high school principal. Forty-eight and five 
tenths per cent of the 332 principals have had experience 
as an elementary teacher while 61.8 per cent of the authori­
ties recommended such experience as important.
Experience as a Junior high school teacher, as an 
elementary teacher, and as a senior high school teacher are 
the three fields in which the Junior high school principals 
have had the most previous experience. The criteria for 
teaching experience were Junior high school teacher, elem­
entary teacher, and assistant Junior high school principal.
Of the Junior high school principals who checked ex­
perience in other fields, 24 had experience as a superinten­
dent, Others reported experience as audio visual aids 
director, safety directory, band director, director of 
research, attendance director, and a number of other fields. 
Table 13 in the appendix shows the comparison of the recom­
mendations of the authorities and the status of the teaching 
experience of the Junior high school principals.
A comparison of these criteria, on professional edu­
cation, with the certification requirements of the different 
states can not be made item by item, but by examining tables 
10 and 12 it is evident that the certification of most states 
do not measure up to these criteria.
The professional preparation of most of the Junior
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high school principals exceeds the certification requirements 
of most of the states. One state requires a Master's degree 
in education. Seven states require graduate education 
ranging from six to twenty hours. The other twelve require 
from eight to twenty hours of professional education but do 
not specify any of it as graduate education.
Summary
It will be noted by studying these tables that the 
status of junior high school principals in the North Central 
Association includes many more of the recommendations which 
were listed in the criteria of professional preparation 
than are named in the certification requirements. It will 
be noted further that even though the status of the junior 
high school principal does not include all the recommenda­
tions set up in the criteria, the status of both profession­
al education and teaching experience compare much more 
closely with the criteria than they do with the certifica­
tion requirements of the North Central Association. It will 
also be noted that many principals of junior high schools 
in this area reported teaching experience in fields not 
checked as Imperative or important by as much as 50 per cent 
of the authorities, and that they failed to have experience 
that a large percentage of the authorities checked as 
important or imperative.
CHAPTER VI 
SUMMARY AND CONCLUSIONS 
Summary
The purpose of this study was to find out what pro­
fessional preparation and personal characteristics a group 
of selected authorities, in the field of education, believed 
a person should have to be a capable principal of this 
special school, commonly called a junior high school. A 
questionnaire was derived item by item as each was suggested 
by professors of education in selected colleges and universi­
ties in the state of Texas. These items were suggested in 
reply to a letter which asked each participant what items 
he considered most important for a beginning junior high 
school principal in three major areas : professional educa­
tion, personal characteristics, and teaching experience.
These suggested items were edited and the final question­
naire included thirty-nine items in the area of professional 
education, sixty-nine in the field of personal characteristics 
and twelve in teaching experience. The questionnaire which 
was sent to junior high school principals, included the
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status of their professional education in the thirty-nine 
items.
Only three of the thirty-nine areas of professional 
education were considered not important or imperative by 
more than 50 per cent of the authorities which participated 
in the study. Less than 50 per cent checked it necessary to 
have educational preparation in (area 7 , page 25) in the 
field of administration of special services or (area 8 , 
page 25) business management, and in (area 32, page 39) 
the history and development of education.
Of the sixty-nine areas included under personal char­
acteristics, only four were considered unimportant by more 
than 50 per cent of those who participated. A majority did 
not check it imperative or important that a Junior high 
school principal be conservative. The authorities did not 
think it imperative or important whether or not a Junior 
high school principal was a man or woman (items 42 and 43, 
page 68). More than 50 per cent of the participants did not 
think it imperative or important whether a Junior high school 
principal was married or not. Teaching experience included 
twelve areas, and the respondents were requested to circle 
the number of years in each area in which they considered 
a beginning Junior high school principal should have had 
experience. The three fields in which more than 50 per 
cent of the authorities recommended experience were Junior
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high school teacher, elementary teacher, and assistant 
junior high school principal.
Chapter III pertains to the comparison of the recom­
mendations made by the authorities of the North Central 
Association with those of the more comprehensive samples 
taken in Kansas and Minnesota. in most cases the three 
groups agreed on what items were most important, but a few 
variations appeared. Very few disagreed as much as 10 per 
cent. The largest range of disagreement in the area of 
professional education was item 29. This item was on child 
accounting and the variation was 19.3 per cent between the 
authorities in the North Central Association and those in 
Kansas.
In the area of personal characteristics, the percent­
age of agreement among the three groups was closely related. 
The only item in which all the participants agreed was 
important or imperative in this area was item 7. It per­
tained to the junior high school principal's responsibility 
for decisions he must make and was the only item in which 
100 per cent agreed. A high percentage agreed that it was 
not important whether a junior high school principal was a 
man or a woman, and that it was not important to be conserva­
tive. They also agreed that it was not imperative or impor­
tant whether a junior high school principal was married or 
not.
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The criteria set up in this study were chosen from 
the thirty-nine items included under professional education, 
twelve areas of teaching experience, and the sixty-nine 
items under personal characteristics. An item was named as 
a criterion only if 50 per cent or more of the selected 
authorities rated it as imperative or important. Thirty-six 
items of the professional education area were chosen and only 
three were rejected by more than 50 per cent. Three areas 
of the twelve in teaching experience were agreed upon by 
more than 50 per cent of the authorities and were named as 
criteria. The participants checked that beginning junior 
high school principals should have experience as an element­
ary teacher, a junior high school teacher, and as an assist­
ant junior high school principal. Of the sixty-nine items 
in the field of personal characteristics, sixty-five were 
named as criteria while only four were rejected.
The comparisons made between the authorities in the 
North Central Association, Kansas, and Minnesota showed 
that the participants were very close in agreement on the 
professional education, teaching experience, and personal 
characteristics which a junior high school principal should 
possess.
The certification requirements in the nineteen states 
show many similiarities. In no state are there special re­
quirements for a junior high school principal, as such. The
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requirements in most states are the same as for any second­
ary principal. One state requires an elementary certificate 
and is the only state which does not require as much as a 
Bachelor's degree. Five states require additional work 
above the Bachelor's d'egree but less than a Master's degree. 
Four states require a Master's degree or its equivalent.
The status of professional education of the junior 
high school principals is generally far in excess of that 
required for certification, and a majority have had teach­
ing experience as an elementary teacher and as a junior high 
school teacher, but only a small per cent have had exper­
ience as an assistant junior high school principal.
Conclusions
The authorities seemed to be in agreement on definite 
areas in which a beginning junior high school principal 
should have professional education. If a junior high school 
principal is to have professional preparation in all the 
areas named in the criteria, it seems to be important that 
he make a decision early in his college career, so that he 
would be prepared specifically for the junior high school 
princ ipaIship.
The most practical teaching experience for one who 
plans to become a junior high school principal is experience 
as a junior high school teacher and as an assistant junior 
high school principal. The other field of teaching experience
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which the authorities recommended was that of elementary 
teacher.
A Junior high school principal might have an excel­
lent professional preparation and still not toe a success 
toecause of a lack of necessary personal characteristics.
Few persons, if any, are endowed toy nature with all the 
personal characteristics which are included in the criteria. 
If the necessary personal characteristics can toe acquired 
toy those who are really interested in improving their 
atoility to work with pupils, teachers, and other school 
personnel, then it would seem that special attention should 
toe given to personal characteristics in the preparatory 
program for Junior high school principals. The data did 
not include a comparison of the personal characteristics 
and status of personal characteristics of Junior high school 
principals, tout the criteria suggest that this is an 
important aspect of qualifications.
It is evident if certification is to serve as an 
incentive for toetter professional preparation for Junior 
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In recent years a number of authorities have called 
attention to the need for research regarding the Junior high 
school prlnclpalshlp. Under the direction of Dr. Ross 
Pugmlre and Dr. William Eller of the University of Oklahoma, 
1 am doing a research problem In an attempt to find out what 
the professional preparation and personal characteristics 
of a Junior high school principal should be.
A questionnaire will be used to make a survey in the 
North Central Association of Secondary Schools and Colleges. 
As a basis for this questionnaire, 1 am asking you, along 
with other selected authorities, to list the items of pro­
fessional preparation and personal characteristics needed 
by Junior high school principals which you think should be 
Included In the questionnaire.
In listing the Items to be Included In the question­
naire, will you list them under these headings ; (1) pro­
fessional education, (2) teaching experience, and (3) per­
sonal characteristics?
Professional education as used in this study is defined 
as studies in subject areas in a College or School of Edu­
cation. Teaching experience includes all experience 
directly related to the instructional program. Personal 
characteristics are those qualities of character and person­
ality which tend to make for the success or failure of a 
Junior high school principal.
If you desire a copy of the results of this study, 1 





You have been chosen along with other selected authorities in the North Cen­
tral Association to participate in a research study designed to establish criteria for the 
professional education and personal characteristics which a junior high school principal 
should possess.
As you know, there has been a great deal of controversy concerning the junior 
high school. The functions have been defined and some authorities declare that they 
have been performed successfully. Other educators think that the institution is a fail­
ure and should not exist as a separate unit.
Many authorities contend that the personnel has not had a differentiated edu­
cation which would prepare them to establish a program and perform the functions 
peculiar to the junior high school.
This study is directed by Dr. Ross Pugmire and Dr. William Eller of the Uni­
versity of Oklahoma. A  check type questionnaire will be used to secure your views. 
It will require about twenty minutes of your time to check the items.
It will be appreciated if you will signify your willingness to participate to the 
extent of giving a few minutes of your time to fill out the questionnaire.
Please check the blank space below and return in the stamped, self-addressed 
envelope.
Thanks for your cooperation.
Sincerely yours.
I will participate in this study:
Darrell Manney, Principal 
Borger Junior High School 
Borger, Texas
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The education of junior high school principals is a field in which there has been 
comparatively little research. There is widespread interest in what educators in the North 
Central Association think the professional education and personal characteristics of 
junior high school principals should be.
The enclosed check-list is being sent to selected junior high school principals, 
superintendents, and to all the professors of secondary education in the state universi­
ties, in schools belonging to the North Central Association. The check list will require 
Epproximately twenty minutes to complete. The directions for checking the question­
naire are printed at the top of the first page.
This study is being directed by Dr. Ross Pugmire and Dr. William Eller of 
the University of Oklahoma.
A  stamped, self-addressed envelope is enclosed for your convenience. A  prompt 
return of this questionnaire will be greatly appreciated.
Sincerely yours.
Darrell Manney. Principal 




Several weeks ago, I mailed you a check type question­
naire. Perhaps you have misplaced it, so I am enclosing 
another. This questionnaire will take about 15 minutes to 
complete.
I realize this is a very busy time for school people, 
but will you take a few minutes and complete the question­






QUALIFICATIONS OF JUNIOR HIGH SCHOOL PRINCIPALS
The follow ing queationnaire i> divided into three m ajor divisions: (1) Professional Education. (2) Personal Character­
istics, and (3) Teaching Ezperience. Professional education as used here is education in subject areas in  a  College or School 
o f Education. Personal characteristics are those qualities o f  character and personality which tend to m ake for the success 
or failure of a junior high school principal Teaching experience includes all experience directly related to the instruc­
tional program.
W ill you  check each item according to  the following acale: (I) tmperative (of the highest importance), (2) im­
portant (has real vadue, b u t is not of the highest importance), (3) da irahle, but not necessary (has value, but is not of 
real significance), (4) not important (has no particular value), and (S) undesirable (a junior h i ^  school principal would 
be better off without).
I f  you desire a copy of the results at this study, please  place a chedt in the following blank:
PRO FESSIO NA L EDUCATION
ADM im STRATIOH
A junior high school principal should
1. have professioaal education in the field of junior high school administration.






have professional education in  the supervision of instruction, 
have prnfrsshmsl education in the field of elenacntry school adm inistration.
5. have professiosml education in the field o f senior high srhool administration.
6. have prnfr sstninal educaticn in the area o f personne l administration, 
have pi iifissii mal education as an administrator of qiecial services, 
have professional education in the field  of business management.
9 . have professional educaticn in  the field of local and state school adm inistration. 
(TUKRICULUM
A  junior high school prirrcipal
10. have professional education in the field  of junior high school curriculum.
11 . have professional education in th e  field  o f elementary curriculum.
12. have professional education in the field of s enior high school curriculum.
13. have professional education in the field  of curriculum development.
GUIDANCE
A  junior high school principal should
14. have professional education in tire field of coum eling.
15 . have professional education in the field of educational guidance.
18. have professiorul education in the field of vocational guidance.
METHODS
A  junior high school principal should
17. have professional education in th e  field  of secondary education methods.
18 . have professional education in the field  of elementary education methods.
19 . have professional education in the teach ing o f some major field of learning 
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A  Junior h i ^  school principal should
30. have profetsional education in the field o f  adolescent psychology.
31. have profeaaional education in the field o f  child growth and development.
33. have profeaaional education in the field o f exceptional child psychology.
33. have professional education in the field o f  educational psychology.
34. have professional education in the field of psychology of learning.
OTHER EDUCATION
A  junior h igh school principal should
35. have professional education in the field o f  junior high sd ioo l theory and practice. 
28. have professional education in the field o f diagnostic and remedial instructions. 
27. have professional education in the field o f democratic group procedures.
38. have profess ional education in the field o f audio-visual aids.
39. have professional education in the field o f child accounting.
30. have professional education in  the field of educations^ evaluation.
31. have professional education in the field o f  educational sociology.
32. have professional education in  the field o f the history and development of 
education.
33. have professional education in the field of philosophy of education.
3t. have professional education in the field o f  the principles o f m odem  education, 
have professional education in  the field o f public relations,
have professional education in the field o f public speaking.
37. have professionsd education in  the field o f the role o f education in American
Democracy.
38. have professional education in the field o f  educational statistica.
39. h ave professionsd education in the field o f tests and measurements
PER SO N A L CHARACTERISTICS
A  junior high school principal should
1. have ability to delegate responsibilities.
2. h ave ability to inspire others.
3. have a  concern for human welfare.
4. have a sense o f civic responsibilitiea
3  have a —"«» of humius values a s differentiated from subject matter values, 
e, have a  w illingness to work hard and long hours.
7. be w illin g  to t»ke re^ on sib ility  for decisions he m ust make.
8. have a w ide breadth o f interest.
9. have ability to  express himself clearly.
10. have a  cheerful attitude.































12. h a v e  c o n fid en ce  in  s tu d e n t, facu lty , an d  com m unity .
13. h a v e  a  d em o cra tic  a t t i tu d e  in  w o rk in g  w ith  people.
14. b e  co n se rv a tiv e .
15. h a v e  d e m o n s tra te d  m a tu r i ty  in  m ee tin g  a n d  solving p e rso n a l and  
p ro fe s s io n a l p rob lem s.
16. h a v e  a b il i ty  to  co n tro l h is em otions.
17. en jo y  h e lp in g  o th e r s  so lve  th e ir  p ro b lem s.
18. be  e n th u s ia s t ic  a b o u t h is w ork .
19. h a v e  fa i th  an d  belief in  p u b lic  educa tio n .
20. h a v e  d e m o n s tra te d  a b ility  a s  a n  ex ecu tiv e .
21. h a v e  fa ith  in d e m o c ra tic  processes.
22. h a v e  a  f r ie n d ly  a tti tu d e .
23. be  a  p e rso n  o f  good ap p ea ran ce .
24. u se  good ju d g m e n t in  m ak in g  decisions.
25. h a v e  good  m an n e rs .
26. b e  a  p e rso n  o f  good m o ra l c h a rac te r .
27. h a v e  good p h y sic a l a n d  m e n ta l h ea lth .
28. h a v e  a b il i ty  to  u se  good E ng lish .
29. b e  a  p e rso n  w h o  is  g ro w in g  p ro fessio n a lly  an d  is teachab le .
30. h a v e  good  w o rk  h ab its .
31. h a v e  a  go o d  voice.
32. b e  g u id a n c e  m inded .
33. h a v e  in i t i a t iv e
34. b e  h e lp fu l  to  s tu d e n ts  an d  teachers .
35. h a v e  a  h ig h  d e g re e  o f  in te lligence .
36. h a v e  a  h ig h  d e g re e  o f  m o ra l a n d  e th ic a l co n d u c t in co rp o ra tin g  re lig io u s 
c o n v ic tio n s
37. have an interest in and liking for teaching.
38. be a person of integrity.
39. l ik e  to s tu d y  a n d  re a d  p rofessionally .
40. love young people.
41. b e  lo y a l to  th o se  w ith  w h o m  h e  w o rk s,
42. be a  male.
43. be a  female.
44. be married.
45. have natural dignity.
46 . be  young m entally and not too old physically.
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47. b e  op tim istic . 1------2_____ 3____ . . .  .  5 . . .
48. h a v e  p a tien ce . 1------2_____ 3 ____ ___ 5 .
49. possess a  c le a r  a n d  b road  persp ec tiv e . 1 ----- 2 ____ 3___ ___ 5 . .
50. h a v e  a  re p u ta tio n  a s  a  le a d e r in  th e  com m unity . 1___ 2 ____ 3 ___ 5 .
51. h a v e  a  sense o f  hum or. I ___ 2 . . 3 . . . . . .  5 .
52. b e  re so u rc e fu l in  h a n d lin g  the  p rob lem s of adm in istra tion . 1 ___ 2 ____ 3___ . . .  5 . . .
53. h a v e  a  re c re a tio n a l in te re s t. 1—  2___ 3 ___ ___ 5 . . .
54. h a v e  a  sen se  o f justice . 1------2 ____ 3 ___ . 5 .
55. be se n s itiv e  to  p rob lem s. 1 ___  2___ 3___ . . .  5 .
56. b e  a scho lar. 1 ----- 2____ 3 ___ ___ 5._
57. b e  e n th u ia s tic  a b o u t w h a t ed u ca tio n  can  do. I -  .. .  2___ 3 ____ ___ 5 .
58. b e  sincere. 1 . . .  2___ 3 - - ___ 5 .
59. h a v e  social in te lligence . I ----- 2_____ 3 ___ . 5
60. b e  a  p e rso n  o f  sound  e d u ca tio n a l princip les. 1 ------2_____ 3 ___ .. . .  5 . .
61. b e  sy m p a th e tic . 1 2 - . - 3 ___ .. . 5 . .
62. b e  ta c tfu l in  d ea lin g  w ith  people. 1____2_____ 3 ____ . . . .  5. .
63. b e  to le ra n t  w ith  o thers. 1------2_____ 3 ___ . 5
64. h a v e  fa ith  in  a n d  t r u s t  people. 1____2____ 3___ _ . 5
65. u n d e rs ta n d  v a ry in g  p o in ts  of v iew . 1 „  2___ 3____ ___ 5 ____
66. b e  un se lfish . 1___ 2 ____ 3 ___ .. . 5 ___
67. h a v e  a  w ell o rg an ized  co n s isten t ph ilo sophy  of education . 1___ 2_____ 3____ ------5 ------
68. w o rk  fo r  a n d  w ith  h is  fa c u lty , s tu d e n ts , an d  com m unity  open ly  an d  fa irly . 1 ___ 2_____ 3 ... ___ 5 .
69. b e  w illin g  to  acce p t perso n s a s  ind iv iduals. 1___2____ 3 5
C irc le  th e  n u m b e r  o f y e a rs  teach in g  ex p e rien ce  in each o f th e  a re a s  lis ted  w h ich  you th in k  a ju n io r  h igh  school 
p r in c ip a l  sh o u ld  h a v e  w h e n  he becom es p rin c ip a l.
1. E le m e n ta ry  T e a c h e r 1, 2, 3, . 5, 6-10, 11-15
2. E le m e n ta ry  S u p e rv iso r 1, 2, 3, . 5, 6-10, 11-15
3. E le m e n ta ry  P rin c ip a l 1, 2, 3, 5, 6-10, 11-15
4. J u n io r  H ig h  S choo l T each er 1, 2, 3, , 5, 6-10, 11-15
5. A ss is ta n t Ju n io r  H ig h  School P rin c ip a l 1, 2, 3, , 5, 6-10, 11-15
6. S u p e rv iso r  of In s tru c tio n  in S eco n d a ry  Schools 1. 2, 3. 5, 6-10, 11-15
7. S e n io r  H ig h  S ch o o l T each er 1. 2, 3, 5, 6-10, 11-15
8. A ss is ta n t S en io r H ig h  School P rin c ip a l 1, 2, 3, , 5, 6-10, 11-15
9. S e n io r  H ig h  S choo l P rin c ip a l 1, 2, 3, . 5, 8-10, 11-15
10. D ire c to r  o f  C u rr ic u lu m 1, 2, 3, 5, 6-10, 11-15
11. C o u n se lo r  in J u n io r  H igh  School 1. 2. 3, . 5,
6-10, 11-15
12.















QUALIFICATIONS OF JUNIOR HIGH SCHOOL PRINCIPALS
.The follow ing questionnaire is  divided into four major diviaiona:
E u k efo i- th e  a u w M Sm  taOun of a jimior high achool principal Teaching experience includes all experiences directly 
related to the instructional program. Professional preparation includes profeadonal education and t»-/»h<»«g experience.
you check each item  according to the follow ing scale: (1) imperative (of the highest importance). (2) im- 
poitant WM real value, b u t is not o f th e  highest importance), (3) desirable, but not necessary (has vahie, but is not of 
real s ignificance), (4) not important (has no particular value), and (S) undesirable (a junior high school principal would 
t>e l>etter off without).
If you desire a copy of the results o f  this study, please place a check in the following blank: __________
PROFESSIONAL EDUCATION
ADMINISTRATION
A  junior high school principal
have professional education in  the field o f  junior high school administration.
I 1
1.
2. have professional education in  the field o f administration of student activity 
programs.
3. have professional education in  the supervision of instruction.
4. have professional education in  the field o f elementry school administration.
5. have professional education in  the field o f  senior high school administration.
6. have professional education in  the area of personnel administration.
7. have professional education sa  an administrator of qiecial services.
8. have professional education in  the field o f  business management
9. have professional education in  the field o f  local and state school administration.
CURRKRJLUM
A  junior high school principal should
10. have professional education in  the field o f  junior high schcml curriculum.
11. have professional education in the field of elementary curricuium.
12. have professiooal education in  the field o f  senior high school curriculum.
13. have professional education in  the field o f  curriculum develoi»nent
OUIDANCB
A  junior high school principal should
14. have professioiud education in  the field o f coumeling.
15. have professional education in  the field o f educational guidance.
18. have professional education in  the field o f vocational guidance.
M E IB O D S
A  junior high school principal should
IT. have professional education in the field o f secondary education methods.
18. have professional education in  the field o f elementary education methods.
19. have r«™4«— education in  the t f s  hing o f some major field of learning
(aoeiar s tu d i^  math, etc.).
FSyCHOLOOY
A  jtmior high achool principal should
have rejde—Utnsi educstion in  the field o f  adolescent psychology.
have pr"*»— education in  the field o f  child growth and development.
have education in  the field o f  exceptional child psychology.
have professtosial educatiaa in  the field o f  educational psychology.
hstve psofessloxial education In the field o f  psychology c f  learning.
.— 3———.  4.___ 8_.. -
 3___ 4____ 5____
 3___ 4____ 5____
 3___ 4____ 5 ____













A  junior high school principal should
25. h a v e  p ro fe ss io n a l ed u ca tio n  in  th e  fie ld  o f  ju n io r  h ig h  school th eo ry  a n d  practice.
26. h a v e  p rofe iuûonal ed u ca tio n  in  th e  fie ld  of d iagnostic  an d  rem ed ia l in structions.
27. h a v e  p ro fe ss io n a l ed u ca tio n  in  th e  fie ld  o f d em ocratic  g ro u p  p rocedures.
28. h a v e  p ro fe ss io n a l ed u ca tio n  in  th e  fie ld  of au d io -v isu a l aids.
29. h a v e  p ro fe ss io n a l ed u ca tio n  in  th e  fie ld  of ch ild  accounting .
30. h a v e  p ro fe ss io n a l ed u ca tio n  in  th e  fie ld  of ed u ca tio n a l evalu a tio n .
31. h a v e  p ro fe ss io n a l ed u ca tio n  in  th e  fie ld  o f ed u ca tio n a l sociology.
32. h a v e  p ro fe ss io n a l ed u ca tio n  in  th e  fie ld  of th e  h is to ry  an d  d ev e lo p m en t of
e d u ca tio n .
33. h a v e  p ro fe ss io n a l ed u ca tio n  in  th e  fie ld  of ph ilosophy  of education .
34. h a v e  p ro fe ss io n a l ed u ca tio n  in  th e  fie ld  o f th e  p rincip les of m o d em  education .
35. h a v e  p ro fe ss io n a l ed u ca tio n  in  th e  fie ld  of pub lic  relations.
36. h a v e  p ro fe ss io n a l ed u ca tio n  in  th e  fie ld  of p ub lic  speak ing .
37. h a v e  p ro fe s s io n a l ed u ca tio n  in  th e  fie ld  of th e  role o f education  in  A m erican
D em ocracy .
38. h a v e  p ro fe ss io n a l ed u ca tio n  in  th e  fie ld  o f ed u ca tio n a l sta tistics.
39. h a v e  p ro fe ss io n a l ed u ca tio n  in  th e  fie ld  of te s ts  a n d  m easu rem en ts .
P E R SO N A L  C H A R A C T E R IST IC S
A  ju n io r  h ig h  schoo l p r in c ip a l sh o u ld
1. h a v e  a b ility  to  d e le g a te  responsib ilitie s .
2. h a v e  a b ility  to  in sp ire  o th ers .
3. h a v e  a  co n ce rn  fo r  h u m a n  w elfare .
4. h a v e  a  se n se  o f c iv ic  responsib ilitie s .
5. h a v e  a  se n se  of h u m a n  v a lu es  a s  d if fe re n tia te d  from  su b je c t m a tte r  values.
6. h a v e  a  w illin g n e ss  to w o rk  h a rd  a n d  long  h ours.
7. b e  w illin g  to  ta k e  re sp o n s ib ility  fo r decisions he  m u s t m ake.
8. h a v e  a  w id e  b re a d th  o f in te re s t.
9. h a v e  a b ility  to  ex p re ss  h im se lf  clearly .
10. h a v e  a  ch e e rfu l a ttitu d e .
11. b e  a  m e m b e r  of som e ch u rch .
12. h a v e  c o n fid en ce  in  s tu d e n t, facu lty , an d  com m unity .
13. h a v e  a  d em o cra tic  a t t i tu d e  in  w o rk in g  w ith  people.
14. b e  co n serv a tiv e .
15. h a v e  d e m o n s tra te d  m a tu r ity  in  m ee tin g  and  solv ing  p erso n a l and  
p ro fess io n a l problem s.
16. h a v e  a b il i ty  to co n tro l h is  em otions.
17. en jo y  h e lp in g  o th e rs  so lve  th e ir  prob lem s.
18. b e  e n th u s ia s tic  a b o u t h is w ork.
19. h a v e  fa i th  a n d  b e lie f  in  p u b lic  education .
20. h a v e  d e m o n s tra te d  a b ility  a s  a n  execu tive .
21. h a y e  fa i th  in  d em o cra tic  processes.
22. h a v e  a  f r ie n d ly  a tti tu d e .
23. b e  a p e rso n  of good ap p e a ra n c e .
24. u s e  good ju d g m e n t  in m a k in g  decisions.
25. h a v e  good m a n n e rs .
26. b e  a  p e rso n  of good m o ra l ch a rac te r .
27. h a v e  good p h y s ic a l an d  m e n ta l  h ea lth .
28. h a v e  a b i l i ty  to u s e  good E nglish .
29. b e  a p e rso n  w ho  is  g ro w in g  p ro fessio n a lly  an d  is teachab le.
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PERSONAL CH A BA CTEB I8TIC8 (C oa't)
31. hove *  good voice.
33. be guidance m inded.
33. have in itia tive .
34. b e  h e lp fu l to  stu dents and teachers.
35. have  a  h igh degree o f  intelligence.
38. ha v e  a  h igh d egree o f  moral and ethical conduct incorporating religious 
convictionsL
37. have  a n  in terest in  and Hiring for teaching.
38. b e  a person integrity.
39. lik e  t o  study an d  read professionally.
40. love  you n g  people.
41. b e  lo y a l to  those w ith  whom  he works.
43. b e  a  m ale.
43. b e  a  fem ale.
44. b e  m arried.
45. have  natural dignity.
46. b e  youn g m en ta lly  and not too old physically.
47. be optimistic
48. have patience.
49. possess  a clear and broad perspective.
50. have a  reputation as a  leader in the community
51. have  a  sense o f  humor.
53. b e  resourcefu l in  handling the problems o f  admin istration.
53. have a  recreational interest.
54. have  a  sense o f  justice.
55. b e  sen sitiv e  to  problems.
56. be a scholar.
57. be enthu iastic  about w hat education can do.
58. b e  sincere.
59. have  social intelligence.
60. b e  a  person o f  sound educational principles.
61. b e  sym pathetic.
63. b e  tactfu l in  dea lin g  w ith  people.
63. be  to lerant w ith  others.
64. have  faith  in  and trust people.
65. understsnd  varying points o f view.
66. be unselfish.
67. have a  w e ll organized consistent philosophy of education.
6 8  w ork for and w ith  h is faculty, students, and community openly and fairly. 
69. b e  w illin g  to accept persons as individuals.
TEAC H IN G  EX PER IEN C E
C ircle the num ber o f years teaching experience in each of the areas 1 
principal should h a v e  w h en  h e  becom es principal 
1. E lem entary Teacher  
8  Elementary  Superv isor 
8  E lem entary Principa l
4. Junior H igh  School Teacher  
8  A ssistant Ju n ior  H igh School Principal 
8  Siqiervisor o f Instruction in  Secondary Schools
7. Senior H ig h  School Te acher  
8  A ssistant S en io r  H igh SdMxd Principal
9. Senior HW » S d m o l Principal 
'0  D irecto r o f  Curriculum
Counselor in Jun ior H igh  Srimol
1 which you think a junior high school
1. 8 3, 5, 6-10, 11-15
1, 8 3, 5, 6-10, 11-15
1. 8 3, 5, 8-10, 11-15
1. 8 3, 8 6-10, 11-15
1. 8 3, 4, 5, 6-10, 11-15
1. 8 8 4, 5, 6-10, 11-15
1. 8 3, 4. 5, 6-10, 11-15
1. 8 8 4. 5. 6-10, 11-15
1. 8 8 4. 5, 6-10, 11-15
1, 8 8 4, 5, 6-10, 11-15
1, 8 8 4. 5, 6-10, 11-15
1 8 8 4. 5, 6-10, 11-15
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6T A TU 8 O F PRO FESSIO NA L PR EPA R A TIO N
W ill you pkMO check: the follow ing mrew in w hich you have had profeaaional education: 
ADMINISTRATION PSYCHOLOGY
 1. Junior H igh School Adminietration ______20 ,
 2. Administration o f Student A ctivity Programs ______ 21.
 3. Supervision of Instruction _____ 22.
 4 Elem entary School Administration  j,_23.
 8. Senior High School Administration ______24.
 6. Personnel Administration
 7. Adm inistration o f Special Services
 B. Business Management
 9. Local and State School Administration
CURRICULUM












Elem entary School Curriculum  





Secondary Education Methods 
Elem entary Education Methods 
M ethods of Teaching Some Major Field of 
Learning (Social Studies, Mathematics, 
Science, Etc.)
Adolescent Psydtology  
Child Growth and Development 
Exceptional Child Psychology 
Educational Psychology 
Psychology of T .earning 
OTHER EDUCATION
 25. Junior High School Theory and Practice
 26. Diagnostic and Remedial Instruction
 27. Demonstrated Group Procedures
 28. Audio-Visual Aida
 -----29. Child Accounting
 30. Bducationsd Evaluation
 31. Educational Sociology
 32. History and Development of Education
—  __33. Philosophy at Education
 34. Principles of M odem  Education
 35. Public Relations
— . . .  38. Public Speaking
 37. Role o f Education in American Democracy
 38. Statistics
 39. Test and Measurements
DEGREES
Please check the highest degree you now bold.
 Bachelor’s  Degree
 Master’s Degree
 Doctor of Education
 Doctor of Philoaophy
STATUS OF TEACHING EXPERIENCE
Circle the number of years teaching experience you have had in the fields listed.
Elem entary Teacher 1. 2. 3, 4, 5, 6-10, 11-15, 16-20, moxe than 20
Elem entary Supervisor 1. 2, 3. 4, 5, 6-10, 11-15, 16-20, mace than 20
Elem entary Principal 1. 2. 3. 4, 5, 6-10, 11-15, 16-20, mace than 20
Junior High School Teacher 1. 2, 3. 4, 8, 6-10, 11-15, tv-20 , moce than 20
Assistant Junior High School Principal 1, 2. 3, 4, 5. 6-10, 11-1 16-20, more than 20
Supervisor of Instruction in Secondary Schools 1, 2, 3, 4, 5, 6-10, 11-15. 16-20, moce than 20
Senior High School Teacher 1. 2. 3, 4. 5. 6-10, U-X5, 16-20, moce than 20
Assistant Senior High School Principal 1, 2. 3. 4, 8. 6-10, 11-15, 16-20, moce than 30
Senior H igh School Principal 1, 2, 3, 4. 5. 6-10, 11-15; 16-20, moce than 20
Director o f  Ctirrictilum 1. 2, 3, 4, 0. 6-10, 11-15, 16-20, moce than 20
Counselor In Junior High School 1. 2, 3, 4. 5. 6-10, 11-15, 16-20, moce than 20
Counselor in Senior High School 1. 2. 3, 4, 5. 6-10, *1-15, 16-20, moce than 20
Junior H igh School Principal 1. 2, 3, 4, 6, 6-10. \1-15, 16-20, more dian 20
Other Experience D irectly Related to the Instructional Program 
(Specter) 1. 2. S. 4. 5. 6-10, 11-15, 16-20, more than 20
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TABLE 13
A COMPARISON OF THE TEACHING EXPERIENCE RECOMMENDED BY 
5 6 1 SELECTED AUTHORITIES FOR JUNIOR HIGH SCHOOL 
PRINCIPALS WITH THE STATUS OF THE TEACHING 
EXPERIENCE OF 332 JUNIOR HIGH SCHOOL 
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1 . Elementary Teacher 161 48.5 6 1 . 8
2 . Elementary Supervisor 39 11.4 16 . 6
3. Elementary Principal 152 4 5 . 8 3 4 . 7
4. Junior High School 
Teacher 2 1 3 64.2 93.8
5 . Assistant junior High School Principal 55 16 .6 4 9 . 2
6 . Supervisor of Instruc­tion in Secondary 
Schools 15 4.5 11.4
7 . Senior High School Teacher 2 0 7 6 2 . 3 3 0 . 7
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9 . Senior High School
Principal 74 22.3 1.6
10. Director of Curriculum 16 4.8 8 . 8
11. Counselor in Junior
High School 39 11.7 33.8
12. Counselor in Senior
High School 22 6 . 6  3.2
1 3 . Junior High School
Principal 332 100.0 00
14. other Experience Directly
Related to the Instruc­
tional Program 40 12.0 00
